National Sorority of
Phi Delta Kappa, Inc.
The Sorority was founded in 1923 in Jersey City, New
Jersey. Its purpose is:

•

•
•
•

Publication Date

•

To stimulate professional growth among teachers;
To foster a true spirit of sisterhood;
To promote the highest ideals of the teaching
profession; and
To encourage the development of the potential of our
youth.

There are over one hundred chapters across the United
States.

Our Philosophy
The National Sorority of Phi Delta Kappa, Inc., a
professional organization of teachers dedicated to the
task of training youth of America to cope satisfactorily
and effectively with today’s problems, firmly believes
education to be a potent factor in maintaining and
perpetuating democracy as the most ideal form of life.
To remain in this position, modern education must
provide youth with abilities for developing an integrated
personality, assuming a successful place in a group and
adjusting to the ever changing problems of society.
Through day by day instruction in the classroom and
multiple contacts in the community, the National Sorority
of Phi Delta Kappa, Inc. seeks to inform all citizenry of the
ever changing problems of our society and to equip them
with the necessary social and academic skills to solve
these problems according to a true democratic process.
In addition, we are committed to celebrating success of
individuals and groups and to honoring the legacy of
those who have gone on before us. The National Sorority
of Phi Delta Kappa, Inc. shall continue to take its rightful
place among those who point the way in establishing,
maintaining and sustaining avenues of communication
between and among all people and in fostering the
pursuit of excellence in education.

Promoting and advancing the interests of the
members.

The magazine is published annually.

How to reach the Krinon Staff
Correspondence, which includes your name, title, email
or home address, and telephone number may be sent
to the current Chief Editor at bburrellpdk@gmail.com
or mail to:
Dr. Brenda J. Burrell,
Chief Editor, Krinon
P.O. Box 80254
Austin, TX 78708-0254

Subscription
Members who are financial before January 1st of the
current sororal year will receive a free subscription. Nonmember subscription cost $10.00.

Publication Policy
Information submitted must adhere to the established
guidelines of the magazine. All submissions are subject
to editing for clarity and length. Photographs must
be original. Full color, high quality photographs are
acceptable.
Special thanks to Benita Burton of Frederick Burton
Design and George Jenkins of HKM Marketing for their
services to this journal.

Purpose
The Krinon is the official journal of the National Sorority
of Phi Delta Kappa, Inc. It is published for the purpose of:
•

Providing current, relevant facts regarding emerging
initiatives, trends and issues which impact education,
family, school, and community; and
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Supreme Basileus’ Greeting

As the National Sorority of Phi Delta Kappa, Inc., an organization of professional women in the
field of education, celebrates ninety-one years of service, our focus will continue on teaching
and learning. Our overall organizational theme for 2013 -2017 is “Embracing the Standards,
Raising the Bar”. The four issues of The Krinon during this term will focus on this overarching
theme. The 91st Anniversary Edition theme, Expectations in Teaching and Learning focuses
on the Common Core, teacher expectations for student achievement, student expectations
in the learning process, parent and community expectations and involvement.
As a nation, we have embarked on the era of The Common Core Standards. The Common
Core Standards are designed to provide educational standards and learning goals.The learning
goals outline what students should know and be able to do at each milestone and grade level during their school
experience. The standards provide an assurance to teachers that their students, with effective teaching and learning,
have the skills, tools and knowledge needed to be successful as well as arming parents with an understanding of what
the expectations for learning are for their children at each grade level.
I remind each reader to recognize that The Common Core Standards have significant value in the states where they
have been adopted if the purpose is understood and supported by The Village – Parents, Community, Classroom
Teachers, Administrators, Central Office Staff, Community Leaders and Legislatures. In this, is the expectation that
school districts, administrators, classroom teachers and parents have the information and resources needed to ensure
successful implementation of The Common Core and the success of our students to meet and/or extend established
goals. Each of us has a specific role and a vested interest in the success of our children. It is the responsibility of all
members of The Village to be given the opportunity and knowledge to support implementation or make suggestions
to improve implementation. Given that opportunity is the requirement to be an active participant of and in the
educational process.
Each reader of this publication is encouraged to utilize the information, strategies, and techniques shared in the articles
as appropriate in your communities and educational settings. Share the information in your professional learning
communities through professional development, collaborative interactions and planning. Also share during your
community organization meetings and faith-based settings. These encounters can help to ensure that those involved in
any aspect of the development or nurturing of a child has some awareness of the information in this journal. Further,
continue to expand your knowledge of The Common Core and teacher and student expectations.
Thank you to the members of the National Sorority of Phi Delta Kappa, Incorporated for providing this opportunity
for members of this sorority and affiliate organizations to share their professional and experiential knowledge, as it
relates to the theme. Thank you to the supporters of this organization and the readers of this publication, who will
continue to benefit from the knowledge and information shared. Finally, I extend a heartfelt thank you to the Chief
Editor and Editorial Committee for their hard work and diligent efforts in the completion of this educational journal.
Sincerely,
Charlotte M. Williams
Supreme Basileus
6
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Chief Editor’s Message
Greetings,

For such a time as this! This is a marvelous time to be engaged in the education
profession. There are so many advances in technology, brain research and child
development. There are more tools and resources available to help facilitate
student learning. However, there are also many challenges in education that
must be addressed if America is to continue as a leading country on the world
stage. New knowledge demands constant revision of the curriculum. Continued
training on the latest technological advances is needed for all educators. Equity
issues abound! Best implementation of the Common Core is at the forefront of these challenges.
Spearheaded by the Council of Chief State School Officers and the National Governors Association
Center for Best Practices, the Common Core was developed and adopted by most states to set high
academic standards in Mathematics and English Language Arts/Literacy. Other states adopted their
own set of standards but the goal was the same: raising standards lead to increase learning.
Under the leadership of Supreme Basileus Charlotte M. Williams, the National Sorority of Phi Delta
Kappa, Inc. will continue in its position as a powerful voice for educators; a think tank for best practices;
and a vehicle for guiding educators and the community in a progressive forward motion in education.
The Krinon, serving as the professional journal for the organization, will focus on “Embracing the
Standards, Raising the Bar” as its theme for the next 4 years. Each edition will emphasize some aspect
of this overarching theme. This edition emphasizes “Expectations in Teaching and Learning.”
It is our expectation that you read, share and discuss the ideas and concepts in these pages. We pray
that you will reflect on “from whence we have come” and gather strength to complete the journey.
While locations may change, we teach. Retired or actively employed, we teach. We’ve come too far to
turn around now. Let us press on.
Sincerely,
Brenda J. Burrell
Chief Editor
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Board of Trustees, Perpetual Scholarship
Foundation and National Anthropos
Board of Trustees

Margaret C. Nelson
Chair, East

Dr. Princess Towe
New Jersey Resident,
East

Yvonne Ben
Southeast

Donna Thompson
Midwest

Perpetual Scholarship Foundation

First Row L to R: June Day, Della Oliver, Mary Jane McCoy, Florence King,
Dr. Jessie Muldrew, Opal Hampton, Gertrude Robertson. Back Row L to R: Ernestine
Moore, Louise Smith, Margaret Hope, Mattie Woolen-Clay, Lisa Frieson, Huberdean
Lowe, Joycelyn Hentley, Harriett Crouch, Jessie Hopkins, Kathleen Thomas. Not pictured: Marguerite McClelland, E. Lucille Minor, Zeline Richard, Barbara A. Williams.

National Anthropos

Seated L to R: Timothy Bennett, Dr. Kendell Beck, Rudolph Brown, Gary M. King,
Delmar Nelson, Sr. Standing L to R: Derwin Sawyer Boyd, Joseph Daniels, Lloyd
Blackmon, Alexander Smith.

Christella Cain
Southwest

Hattie McFrazier
Far West

Cynthia Rosignon Charlotte M. Williams
Supreme Grammateus Supreme Basileus

Officers
Florence O. King, President
E. Lucille Minor , President Emeritus
Charlotte M. Williams, Ex-Officio Member
Dr. Jessie M. Muldrew, Vice-President
Mattie Woolen-Clay, Secretary
Opal J. Hampton, Treasurer
Kathleen Thomas, Financial Secretary
Mary Jane McCoy, Investment Counselor
Barbara A. Williams, Parliamentarian
Incorporators
Ruby Couche*
Opal Hampton
Ellen Heidt*
Ursula Howard*
Helen Johnson*
Marguerite McClelland

E. Lucille Minor
Della Oliver
Adrienne Peevy
Zeline Richard
Gertrude Robertson
*Deceased

Executive Board
Rudolph Brown, National President
Gary M. King, National Vice President
Timothy Bennett, National Recording Secretary
Delmar Nelson, Sr. National Financial Secretary
Evangel Strickland, National Correspondent Secretary
Joseph Daniels, National Treasurer
Lloyd Blackmon, Sr., National Parliamentarian
Freeman Wyche, National Chaplain
Kendell Beck, National Executive Advisor
Garfield Johnson, National Historian
John Kincaide, National Nominating Committee
Darence Brown, National Website Coordinator
Regional Anthropos Presidents
Derwin Sawyer-Boyd, Eastern Region President
Alexander Smith, Jr., Southeast Region President
Fulton Nolen, Midwest Region President
Walter Shaw, Southwestern Region President
Joseph Daniels, Far West Region
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Associate Editors

Mary E. Ennon
Associate Editor
Alpha Chapter
Jersey City, NJ

Vikki Pruitte-Sorrells
Associate Editor
Alpha Xi Chapter
Cleveland, OH

Dr. Lenora D. Waters
Associate Editor
Delta Beta Chapter
Austin, TX
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Soror Mary Ennon is a Diamond Life Member of the National Sorority of Phi Delta Kappa, Inc. and
an active member of Alpha Chapter for 38 years. She is a graduate of New Jersey City University
receiving both her Bachelors and Masters Degrees, Mary is a retired educator of the Newark, NJ
School System where she worked in several capacities ranging from classroom teacher, Reading
Recovery Teacher to “at risk” students, a mentor in New Jersey State Alternate Route Teacher
Certification Program, and NJ State Mentor to New Teachers. Soror Ennon was Supervisor and
Curriculum Specialist in the Department of Teaching and Learning Office of Early Childhood,
Literacy Staff Developer, and a Success for All Literacy Program Facilitator. She was a recipient
of the New Jersey Governor’s Teacher Recognition Award, and a Fellowship to the Institute for
Educational Leadership at Rutgers University, New Brunswick, NJ and Washington, DC. After
retirement, Soror Ennon was Literacy Consultant in the Englewood, NJ School District and for the
Catholic Arch Diocese of Newark. As a member of Alpha Chapter Soror Ennon has functioned
in numerous capacities including Basileus, First and Third Anti-Basileus, Tamiouchos, Tamias,
Epistoleus and Executive Advisor. She was a sponsor for the chartering of Delta Nu Chapter in
Bergen County, NJ. Soror Mary has served in several capacities in the Eastern Region: Eastern
Region Retreat Chairperson, Epistoleus, Elections Chairperson, Tamiouchos and Chairperson of
the Officers’ Workshops. As Eastern Region Member-at-Large, Mary was National Chairperson of
The Constitution and Bylaws Committee. She served as Second Supreme Anti-Basileus, National
Membership Chairperson 2009-2013, and National Anthropos Chairperson in 2013.
Soror Vikki Pruitte-Sorrells is a native of Cleveland, Ohio and an active member of the Alpha Xi
Chapter where she has been a member since 2002. She pursued higher education at The University
of Akron where she received a Bachelor of Arts in English and Case Western Reserve University,
where she obtained a Master of Science in Organizational Development and Analysis. In addition,
Soror Pruitte-Sorrells holds a Master of Arts degree in Ministry from Ursuline College. As a part of
her personal calling and ministry, Soror Pruitte-Sorrells is an educator who currently teaches in the
South Euclid/ Lyndhurst School District at Charles F. Brush High School in the Department of English
/ Language Arts. Her teaching career began in the Cleveland Metropolitan School District where
she taught English/ Language Arts in Glenville High School and served as Team Leader and Testing
Coordinator. Soror Pruitte-Sorrells is also a dual professional. She serves as Co-Pastor of Lee Heights
Community Church in Cleveland, Ohio where she has been serving since 2003. Soror Sorrells is a
Life Member of Sigma Gamma Rho Sorority, Inc., and numerous other civic organizations. She has
served NSPDK as Basileus of Alpha Xi Chapter of the National Sorority of Phi Delta Kappa, Inc. and
Midwest Regional Chaplain.
Soror Dr. Lenora D. Waters is a Life Member of the National Sorority of Phi Delta Kappa, Inc. and
a thirty-three year member of Delta Beta Chapter in Austin, Texas. She holds the following degrees:
Doctor of Education from Baylor University, Waco, Texas; Master of Science from Oklahoma State
University, Stillwater, Oklahoma; and Bachelor of Science from Langston University, Langston,
Oklahoma. She has forty-five professional years in education, including eleven in the Ponca City,
Oklahoma public school system and 34 years at two Texas colleges. Soror Waters retired from
Huston-Tillotson College, Austin Texas as Senior Vice President/Dean of the College in 2000.
During her tenure at Huston-Tillotson College she also served as Counselor, Director of Basic
Studies, Chairperson – Division of Education and Vice President of Academic Affairs. Soror Waters
served two terms as Delta Beta Chapter’s Basileus, 1987-1991 and 1995-1999. She also served as
First-Anti Basileus and on numerous chapter committees. She served as Supreme Parliamentarian
and Member of the Headquarters Committee, 1991-1993; National Chairman of International/
National Projects, 1991-1992 and National Chair, Every Member Forum 1996-97. She is presently
Southwest Region Chairperson for Internal Structure and Delta Beta Chapter Parliamentarian. Soror
Waters is an active Life Member of Delta Sigma Theta Sorority, Inc., and Langston University Alumni
Association. She is also President of the Sanctuary Choir of Ebenezer Baptist Church, Austin, Texas.
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Chief Editor and Krinon Committees

Soror Dr. Brenda J. Burrell is a Life Member of the National Sorority of Phi Delta Kappa, Inc.
and a twenty–seven year member of Delta Beta Chapter in Austin, Texas. Her Bachelor of
Science degree in Education, her Master of Education degree and her Doctorate of Education
in Educational Leadership and Policy were received from the University of Texas in Austin.
She has taught in the Austin Independent School District, Austin, TX and the Normandy
School District, St. Louis Missouri. After seventeen years in the classroom, she became an
administrator and served as Assistant Principal, Principal of Casey Elementary and Principal
of Lyndon Baines Johnson High School, Austin, Texas. While principal of LBJ, her school
moved from low-performing to the ranking of 41st of the Top 100 High Schools in the nation.
Very active in the National Education Association, she has served as President of the Austin
Association of Teachers, District XII President of Texas State Teachers Association, and a
member of the National Resolutions Committee. Currently, she is an educational consultant
in the areas of diversity, multiculturalism and culturally responsive pedagogy. Some of her
publications include Not Yet, The Krinon 2011; Raising the Academic Achievement Levels
of Ethnic Minority Students (2009); and Teaching in Segregated and Desegregated Schools:
African American Female Teachers’ Voices, National Journal of Urban Education and Practice
2008. Soror Burrell is a member of Alpha Kappa Alpha Sorority, Inc., Mt. Sinai Baptist
Church, and the American Association of University Women. A dedicated worker in the
National Sorority of Phi Delta Kappa, Inc., she has served on numerous committees at all
levels. She served as Parliamentarian and Basileus of Delta Beta Chapter, Southwest Regional
Chaplain, Regional Parliamentarian, National Chair of the International Project and Supreme
Parliamentarian.

Dr. Brenda J. Burrell
Chief Editor, The Krinon
Delta Beta Chapter
Austin, TX

National Krinon Committee
Dr. Brenda J. Burrell, National Chair
Dr. Sherelene Harris, Second Supreme Anti-Basileus
Cynthia Rosignon, Supreme Grammateus
Flora Parker, Southeast Member-at-Large
Mary E. Ennon, Associate Editor
Vikki Pruitte-Sorrells, Associate Editor
Dr. Lenora D. Waters, Associate Editor

Regional Krinon Chairpersons
Veronica Blalock, East
Lisa Frieson, Southeast
Patricia Turner, Midwest
Debra Edwards, Southwest
Lorayne Douglass, Far West

Local Krinon Committee
Elaine Benton
Estelle Brooks
Cardette Carroll
Hazel McCullough
Esther “Pixi” Phillips
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Greetings from the Eastern Region

Greetings from the Dynamic Sorors of the Eastern Region,
We thank our esteemed Founders for casting their vision, lighting the way and
leaving this legacy of a sisterhood.
After a rejuvenating 90th Anniversary Conclave in Long Beach, California, the
chapters of this region are ready for a successful sororal Year. Y-E-S we can! Y-E-S
we will do all that we can to implement our national program with pride and
excellence.
We have been blessed to have had three successful conferences. On March 14 –
16, 2014, our Youth Leadership Conference convened in Baltimore, Maryland at
the BWI Marriott Hotel hosted by Alpha Mu Chapter, received commendations
for their outstanding conduct throughout the weekend. It was an unforgettable
experience of intellect, talent and elegance. The theme “Striving for Greatness:
Purpose Driven and Ready to Excel!” inspired our youth towards academic, social,
and personal achievement. On April 24 – 27, 2014, sorors met at Dover Downs
Hotel and Casino where Alpha Pi Chapter hosted the 74th Eastern Regional
Conference. “Leave a Legacy: Engage! Educate! Empower!” was this year’s theme
for informative, thought provoking and entertaining workshops, business sessions,
and activities. August 15 – 17, 2014 found us at the annual Regional Retreat
which was held at the Doubletree Hilton in Baltimore, Maryland. It was a glorious
weekend of food, fun and fellowship.
The Eastern Region has “High Hopes” for this sisterhood, and we know that we
cannot spell success without “U!” Live the Vision! Light the Way! Leave a Legacy!
Drusilla Kinzonzi
Eastern Regional Director
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Greetings from the Southeast Region

Greetings: To My Sisters of the National Sorority of Phi Delta Kappa, Incorporated,
A warm embrace to our dynamic Supreme Basileus, Soror Charlotte M. Williams,
the Executive Council, and all of you.
Every Praise is to our God….
Every word of worship is to our God…
Every Praise, Every Praise is to our God.
Truly, I am elated to extend greetings to you in 2014. As members of this great
organization, we must stand firm on the pillows of our Founders as we Embrace the
Standards by Raising the Bar and Focus on the Expectations in Teaching and Learning.
The Bible tells us that there is nothing new under the sun. However, something
strange is going on in the land of education called Common Core. Not new, but
strange to many who have moved away from good teaching. I often hear educators
complaining about the standards and the changes in the curriculum that has to
be taught. I wonder where the members of PDK stand. Are you an educator who
stopped pursing excellence, looking for an easy way out?
Our national theme: "Pursuit of Excellence - A Challenge to Fulfill" is a continuous
reminder that the task is not easy. We must be persistent in our approach for the
benefit of all children. All students must rise to the challenge of higher standards of
achievement if the nation is to continue to thrive.
Southeast Region 2014 Conference theme, “Standing on the Edge of Unlimited
Possibilities,” looked at the engagement and motivation of students themselves, so
that the untapped power in student effort and engagement is activated for and
harnessed to learning.
As members of the National Sorority of Phi Delta Kappa, Incorporated, we must…
a) Make learning the highest priority in our children’s lives. They have no future
without it.
b) Focus the attention of students on the educational substance we agree is critical
to the nation’s future as well as their own.
c) Define the skills we expect and believe all our children should develop and all our
schools to teach.
d) Act on the knowledge that the connection between learning and academic effort
is powerful.
Remember the task may be daunting, but help is available.
Yvonne W. Ben
Southeast Regional Director

Excerpts: June, 1992 Hard Work & High Expectations
FALL 2014
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Greetings from the Midwest Region

Sisterly Greetings,
I am pleased and humble to extend greetings as Regional Director of the Mighty
Magnificent Midwest Region.
Three years ago, at the beginning of my term of office, we set goals for this
region as “Leaders Imaging the Impossibilities- Conceiving, Believing, Achieving. ”
The second year our goal was “Educators Sharing the Vision: Reflecting on the
Past, Envisioning the Future, Moving Forward with New Ideas.” This past sororal
year we committed ourselves to “Realizing the Dream, Accepting the Challenge,
Fulfilling the Mission.” We have internalized the words and made them a part
of who we are, how we treat our Sorors, how we teach our children and how
we interact with parents and community. We are committed to advancing the
educational achievement of our students. We can do it; we must do it; and we will
do it. Sorors, we must embrace the standards, and raise the bar for the students
we teach. We must set high expectations for teaching and learning. The Sorors
of the Mighty, Marvelous, Magnificent, Midwest accept the challenge and pledge
ourselves in the spirit of our Founders to make it a reality.
There were three very successful educational conferences held during the 20132014 sororal year: 1) Fall Basilei/Leadership Seminar, hosted by Gamma Alpha
Chapter (Columbus, OH), Basileus Gail Weems; 2) Xinos/Kudos Advisors Planning
meeting and the Xinos/Kudos Annual Conference hosted by Alpha Xi Chapter
(Cleveland, OH), Basileus Adrienene Clotman; and 3) the 74th Midwest Regional
Conference held in Cleveland, OH, hosted by Gamma Rho Chapter, Basileus
Martha Jewett. Upcoming 2014-2015 conferences include 1)Xinos/Kudos Annual
Youth Conference hosted by Beta Gamma, Basileus Dorothy Batson in Toledo,
Ohio; and 2) 75th Midwest Regional Conference, where the host chapter will be
Sigma Chapter, Cincinnati, OH, Basileus Sonia Delaine.
I am proud to announce that chapters in the Mighty Mighty Midwest region are
impacting their communities and changing lives. We’ve come thus far by faith
leaning on the Lord. He’s never failed Phi Delta Kappa yet.
Sisterly Always,
Emma Lilly Henderson
		
Midwestern Regional Director
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Greetings from the Southwest Region

National Sorority of Phi Delta Kappa, Inc.
“To Foster a Spirit of Sisterhood Among Teachers and to Promote the Highest
Ideals of the Teaching Profession”
					
“Our Deepest Fear is not that we are inadequate.
Our deepest fear is that we are powerful beyond measure.
It is the light, not the darkness that most frightens us.”
						Marianne Williamson
I was especially impressed and moved by the 2014 Southwest Youth Conference
Theme.
			
“50 Years Later: Still I R.I.S.E.”
(Reflect, Inspire, Support, Encourage)
Not only was this theme impressive, the historical city of Little Rock, home of the
Little Rock Nine of Central High School, was impressive.
As we reflect on the 50th Anniversary of the bold and courageous year of Civil
Rights, we realized that we have not yet arrived. There is much work to be done.
We should be inspired more than ever to continue the journey, to continue the
struggle. We shall overcome.
On behalf of the Southwest Region, where the sorors are Willing, Innovative, Loyal
and Dedicated, we greet you in memory of Dr. Martin Luther King’s March on
Washington and the many other significant and fearless trailblazers during the Civil
Rights Movement.
As Dr. King let his light shine, he unconsciously gave us permission to
do the same. As he was liberated from his own fear, his presence should
automatically liberate us.
I encourage each soror to embrace and hold her light high. I encourage
each of us to carry the torch of enlightenment for the next 50 plus years for the
betterment of the National Sorority of Phi Delta Kappa, Inc.
Margarette Galloway
Southwest Regional Director
FALL 2014
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G r e e t i n g s f r o m t h e F a r We s t R e g i o n

Greetings from the Far Western Regional Director:
I am extremely honored and excited to extend greetings to you on behalf of the
Far Western Region as the Regional Director. We are a small region, yet resilient. The
Far Western Region has been working diligently to implement the Y.E.S. program by
being visible in the community and providing essential services to students and their
families.
The Far Western Region had a very successful educational, uplifting and energizing
49th Regional Conference on March 14th –March 16th at the San Francisco Airport/
Waterfront Embassy Suites. Beta Nu was the Host Chapter. Sorors as well as
Anthropos were in attendance. The theme for the conference was “Sisters Moving
Forward in Unity to Fulfill the Highest Ideals of Sisterhood and Self-Determination.”
The Basilei meeting set the tone for the conference. Soror Brenda Wade from
Beta Theta Chapter presented a workshop on “Back to the B.A.S.I.C.S., Building
a Sisterhood through Inter-organizational Caring and Sharing.” Everyone was an
active participant during the workshop. The Friendship Dinner allowed Sorors,
Anthropos and friends to fellowship and get acquainted. The Vital Issues Breakfast
was very resourceful and relevant. The focus was on African-American males. The
superintendent of San Francisco public schools was one of the panelists. We had
several educational workshops. One of the workshops dealt with knowing the
sorority through a jeopardy game, which was very informative and creative. We also
recognized educators in the community that were making a positive impact in the
communities they served.
The Youth Conference was held in Las Vegas, Nevada.The Host Chapter was Gamma
Sigma. It was well attended and enjoyed by all the youth. The theme was “Knowledge
is Power- How will you use it?”
I applaud each chapter and each Soror for your diligence and determination to assure
that the National Sorority of Phi Delta Kappa, Inc. continues to be a vital organization
in your local communities.
We must continue to be vigilant and strive to preserve the legacy of our founders
and those who have followed them in leadership; by strengthening our region and
building a brighter future through rededication, sisterhood and service to others. Our
strength comes from all of us working together. The future depends on what we do
in the present.
Hattie McFrazier
Far Western Regional Director
16
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2 0 1 5 R e g i o n a l a n d Yo u t h C o n f e r e n c e s

Regional Conferences

Youth Conferences

Eastern Region
April 23 – 26, 2015
Westchester Marriott
Westchester, NY
Host Chapter: Epsilon Chi

Eastern Region
March 20 – 22, 2015
Doubletree Hotel
Somerset, NJ
Host Chapter: Epsilon Alpha

Southeast Region
April 9 – 12, 2015
Renaissance Concourse Atlanta Airport Hotel
Atlanta, GA
Host Chapter: Epsilon Tau

Southeast Region
June 11 – 13, 2015
Embassy Suites
West Palm Beach, FL
Host Chapter: Beta Kappa

Midwest Region
April 30 – May 3, 2015
Cincinnati Marriott North
West Chester, OH
Host Chapter: Sigma

Midwest Region
April 16 – 19, 2015
Grand Plaza Hotel & Convention Center
Toledo, OH
Host Chapter: Beta Gamma

Southwest Region
March 27 – 29, 2015
Hilton Garden Inn
Lawton, Oklahoma
Host Chapter: Epsilon Delta

Southwest Region
March 6 – 8, 2015
Dallas/Ft. Worth Airport Marriott South Hotel
Ft. Worth, TX
Host Chapter: Southwest Region

Far West Region
March 19 – 22, 2015
Four Points by Sheraton
Los Angeles, CA
Host Chapter: Beta Phi

Far West Region
April 10 – 12, 2015
Holiday Inn
Torrance, CA
Host Chapter: Delta Kappa

FALL 2014

THE KRINON

17

National Sorority of Phi Delta Kappa, Inc.

A Cold Climate
Your Common Core Standards
You have spent years preparing yourself with
courses, workshops and examinations. You have
spent innumerable dollars at the teacher’s store
purchasing materials for your class — some
you needed, and some you just liked. You
have spent hours grading papers, preparing
reports and doing lesson plans with Common Core Standards. You have always come
early and stayed late. However, none of this
means as much as a snowman in the
summertime if you have a cold
climate in your classroom.
You must defrost the temperature in your room
before you can address
any standards, including the Common Core
Standards.
You have heard it
many times before;
your role is not to
teach but to inspire.
Your students will
know only what
you say and do in
their presence.
Maintaining a
welcoming atmosphere in your
classroom
can
have more impact
18
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Can

to

than anything else you do. The student who
does not come to class, or just as defeating
he comes but tunes you out because he cannot stand your class, is lost in the permafrost
before you get started. It is likely that you feel
harried and hassled. Nevertheless, you need
to break the ice. You need to check yourself
against some standards from which you can
grade yourself, gauge your progress and set
some new goals for yourself on a regular basis.
Some teachers will be remembered always,
not for the many things they taught you, but
for the harm they inflicted. One yell, crude
remark or false accusation will be remembered beyond forever. The ones you loved the
most may not have taught you that much, but
in their presence you felt warm and comfortable. Therefore teachers, make your positive
words count. To paraphrase Dale Carnegie,
your words of praise will be cherished and
repeated for a lifetime—long after you have
forgotten them. The positives can overtake the
negatives.
Research suggests that the teachers who allowed you to express yourself and encouraged mutual respect in their classrooms are
the ones who opened the way to your academic success. The affective measures they

promoted that encouraged cooperation and
acceptance were as important as the strategies
and methodology they used. Consequently
teachers, you need to give yourself a regular
progress report on the essentials. Otherwise,
you may leave your students out in the cold
year after year without making any significant
changes in your behavior. No doubt, you have
given quality time, service, gifts, and pats on
the back, which according to Gary Chapman
are ways to communicate love. However,
much of what you do is not in your student’s
presence. You may have been firm, fair and
consistent, as teachers so often are told to be.
However, being consistently negative does
not foster a warm relationship. On the other
hand, your affirming words have power, and
they are said in the presence of your students.
You have the power to build with affirmations
or tear down with negativity. So use your
words wisely.
This article was influenced by Dale Carnegie’s
advice to the business world, but it can help
classroom teachers of all ages. Start by using
the Climate Control Progress Report (Figure 1)
to examine the way you relate to each student
and conduct your class. Proceed down the
list as though you were grading a report card.
Grade yourself as often as you would like.
FALL 2014
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Figure. 1
Climate Control Progress Report
RELATIONSHIP WITH STUDENT

1st

4th

EXPLANATION

Greets student by name and shows
interest in his interests.

A student's name and interests are
most important to him.

Sincerely appreciates student’s qualities;
avoids flattery.

Your sense of fashion is great, says
more than, your dress is pretty.

Inspires student to want to learn.

Show the student how your idea
works for him. Give him reasons
to buy into it by giving the idea's
advantages and disadvantages.

Respects student's opinions.

Avoid saying, "You're wrong,” to a
student. Show him other points of
view but refuse to argue. Admit it
when you are wrong.

Dramatizes your point of view.

Talk is monotonous. Show him with
extraordinary gestures.

Asks more questions than you give orders.

Ask, “What are you doing?” “How
can we improve this?”

Guards student's dignity and pride.

Destroying ego is not your role.
Building it is. Help him save face.

Praises all improvement, avoids direct
criticism.

A student is stunted with criticism but
flourishes with praise.

Speaks well of student.

Give him a positive identity that he
will try to live up to.

Encourages student; shows how to fix
mistakes easily.

Find creative ways to make learning
easy and fun.

TEACHES AND PRACTICES ACTIVE
LISTENING

20

Name_______________ Date______

1st

4th

EXPLANATION

Gives undivided attention.

Respond with eye contact, smiles,
nods or comments.

Validates student's ideas.

Repeat or summarize what the
student said.

Teaches listening skills.

Focus attention with, “I am going to
tell you…” then tell him what you
want him to know; afterwards, tell
him that you have told him.
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SETS UP CLASSROOM APPROPRIATELY

1st

4th

EXPLANATION

Student is able to see, hear and move
comfortably around classroom.

No one should have to stretch to see
or hear; sunlight should not blind;
noises should not distract; and desks
should not be too small.

Walls have some color and decorations;
seating arrangement encourages warmth
and cooperation.

Red and orange are nerve wrecking;
blue and green are calming; a lack of
sunlight is depressing. Semi-circles
and clusters are warm.

USES THE UNIVERSAL DESIGN FOR
LEARNING

1st

4th

Accommodates for needs of all students
by including different learning styles and
intelligences in every plan.

PROCEDURES

Provide flexibility and scaffolding in
presenting lessons. Allow students to
demonstrate knowledge in different
ways. Add challenges while keeping
expectations high for all. Vary
methods. Collaborate with others.
1st

4th

Creates traditions and firmly, fairly and
consistently enforces rules with students.

PROBLEM SOLVING SESSIONS

EXPLANATION

EXPLANATION
A class bonds when they create a
song, motto or poem that will start or
close the day. Members are more apt
to follow rules they create.

1st

4th

EXPLANATION

Sets aside time for conflict resolution and
problem solving strategies; and monitors
implementation.

Regular sessions will prevent acts of
aggression and bullying. Students will
discover peaceful solutions and fair
treatment.

Provides pro-social skill building
activities.

Encourage students to compliment
and appreciate one another.

Teaches by modeling the expected
behavior rather than nagging, demeaning
and overpowering.

The teacher may be the only model of
appropriate behavior. Win with sugar
and not vinegar.

Uses bibliotherapeutic literature.

A student learns to cope as he
identifies with characters in a story.

COMMENTS:

Further reading:
Bucholz, Jessica and Sheffler, Julie L; "Creating a Warm and Inclusive Classroom Environment: Planning for All Children to
Feel Welcome," and Barnes, M. Alyssa;" Effective Inclusion Practices,” Electronic Journal for Inclusive Education, Vol 2, No 4.,
2009.
Carnegie, Dale, How to Win Friends and Influence People, Simon & Schuster, New York, 1981.
Chapman, Gary, The Heart of the Five Love Languages, Oasis Audio, 2008.
Ed. The Magazine of the Harvard Graduate School of Education, Cambridge, Winter 2014.
101 Ways to Praise: http://www.iccreligious education.com/one.cfm
This article has been generously contributed by Soror Judith G. Armstrong, Ed.D. She is a member of Mu
Chapter in Chicago, IL.
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&
Common Core
Standards
Evaluation
Tools

A Narrative

Common Core Standards:
From Practice to Preparedness
While change is often difficult and in the everchanging climate in education, educators were
prepared to accept the implementation of the
Common Core standards with open-arms. To
ensure a smooth and effective implementation,
many districts added curricular coaches in both
language arts and mathematics. They facilitated
and deepened conversations how best to ensure
that the school community “talked AND walked”
the Common Core which would ultimately lead to
improved student achievement. Teachers worked
22
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collaboratively to plan and implement lessons
which elicited higher order thinking as well as “back
mapped” from the bigger questions. ( For example:
“When is democracy needed?” or “Is Freedom
truly Free?” )
“The standards are informed by the highest, most
effective models from states across the country and
countries around the world, and provide teachers
and parents with a common understanding of
what students are expected to learn. Consistent
standards will provide appropriate benchmarks for
all students, regardless of where they live.” http://
www.state.nj.us/education/sca/ccss/ New Jersey
State Department of Education.
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We all desire for our students to be “work place
ready” and able to adapt to any environment, local
and worldwide, to have healthy conversations about
the world and all of its complexities. The adoption
of Common Core standards supports such efforts
by exposing students to content and viewpoints
which expand their depth of knowledge. In a world
where the societal landscape of culture and climate
is ever-evolving, this is a critical attribute for our
students to possess.

Teacher and Administrator
Evaluation Tools
Many districts had to adopt new teacher and
administrator evaluation tools. In Trenton, NJ new
evaluation tools were introduced to district through
both state and school district central personnel in
a series of workshops, collaborative meetings, and
focus groups. Teams of teachers and administrators
worked together to discuss the tools, specifically
the Charlotte Danielson Framework for Teaching,
and worked to implement the framework using the
four domains: Planning and Preparation, Classroom
Environment, Instruction, and
Professional
Responsibilities. These four areas are four “points”
which connect to help form a picture of what
teachers do, say, and act upon when it comes to
providing high-quality instructional practices. Using
the tool with fidelity, from the pre-observation
through the post-observation process has enabled
administrators and instructional practitioners to
have deepened conversations about both of their
roles in the development and/or improvement and
support of teachers. The newly adopted regulations
also include both “announced and unannounced”
observations for a minimum of 20 minute to a
maximum of 40 minute blocks of time. There have
been “mixed” reactions to such regulations where
some administrators feel that this time frame is

enough to observe a clear picture of instructional
practices, while others feel it is not enough to gather
the type of evidence to support the rubric and the
newly adopted scoring.
The administrator’s evaluation tool also has
been revised and newly adopted by our state.
Administrative evaluations are also affected by
student progress on criterion-referenced state
assessments. Administrators must monitor the
student data, the teacher evaluation data, and
maintain a safe and secure school environment.
Administrators also had to submit goals, both
personal and academic, which are intended to
support ongoing and sustainable improvement.
Educators realize that change is needed; however,
too much change can also be time consuming
and expend human capital. It is important to have
a balance between what is “quality” and what is
“quantity” in the educational world these days.
Most of us entered the field for one reason and
one reason only: To make a positive and lasting
impact on the lives of children. Yet, more and more
teachers and administrators are feeling as though
“quantity” (Student Growth Objectives, Benchmark
Assessments, High Stakes Testing, Evaluations) is
outweighing “quality” (Engaging the school, the
staff, the students, the district and the community).
Our time is consumed with meeting deadlines
and following procedures more than impacting
students. President Barack Obama once said, “Be
the change that you want to see in the world.” In
an ever-changing world, such change can and will
often challenge us more than we ever expected. It is
incumbent upon us to rise to the challenge for the
sake of our children and their futures. s

This article has been generously contributed by
Soror Paula Bethea, M.A. She is a member of Pi
Chapter, Trenton, NJ.
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“Teachers are being asked to do
something new for which many have not
been prepared by professional education
or prior experiences in school.”
Julius Caesar had no idea that the oval track upon
which the Roman chariots raced would be used
daily by educators nearly twenty-one centuries later.
The track or the curriculum is defined by Hilda Taba
as a plan for learning. Curriculum is a perceived
plan or program under the direction of the school
from which students will learn. The expectations in
teaching and learning for most of the 50 states of
24

THE KRINON

FALL 2014

our great country are to build curriculum under the
Common Core Standards developed in 2010. This
is no easy task. Depending on which state you are
teaching and when your state adopted the Common
Core Standards, reaching the expectations set
for teachers, is not an overnight accomplishment.
The basic expectation and whole premise of the
Common Core Standards is for our students to be

National Sorority of Phi Delta Kappa, Inc.

college and career ready by the end of 12th grade.
It will take time to see the results in the spiral effect
that the standards hold.
“The standards define the knowledge and skills
students should have within their K-12 education
careers so that they will graduate high school
able to succeed in entry-level, credit-bearing
academic college courses and in workforce training
programs.” (New Jersey Department of Education
1996-2010) The Common Core Standards serve
as a blueprint for significant changes in what is
expected of students and teachers. In English
Language Arts, students are now expected to
engage and comprehend complex informational
text and apply literacy skills across disciplines. In
math, students have more challenging problems
where they connect mathematical understanding
and procedural skills. In math, teachers must not
only assess students’ ability to do a math procedure
but also recognize their depth of understanding
and respond with appropriate instruction. “Social
Studies must also connect with the Core Standards
within their content. “Student assignments must
be content rich and literacy saturated.” (Phillips &
Wong 2012)

Core Standards with rigorous and differentiated
instruction. Is that possible? I believe it is, but not
immediately. There are many challenges for teachers
that are noted, but not acknowledged. s

References
Common Core State Standards (CCSS)/Model
Curriculum/Partnership for Assessment of
Readiness for College and Careers (PARCC) Retrieved
February 9, 2014 from http://www.state.nj.us/education/
sca/ccss/
Elmore, Richard F. (2002), Bridging the Gap Between
Standards and Achievement: The Imperative for
Professional Development in Education. 3-5
Marzano, Robert J. & Schmoker, Mark. (1999), Using
Standards and Assessments: Realizing the
Promise of Standards-Based Education, Educational
Leadership 56 (6) 1-4
Phillips, Vicki & Wong, Carina. (2012/2013), High
Expectations: High Supports. Educational
Leadership 70 (4) 1 Retrieved February 9, 2014
from http://www.ascd.org/publications/educationalleadership/dec12/vol70/num04/High Expectations
Taba, H. (1962). Curriculum Development. Theory and
Practice. New York. Harcout Brace
Joanovich pp. 11

This article has been generously contributed
by Soror Eleanor Hemphill. She is a member
of Epsilon Alpha in Someset, NJ.

Teachers are expected to be held accountable for
the academic performance of all students meeting
the Common Core Standards. The teacher’s
performance is tied to the students’ achievement
of the standards without regard to the many
intervening factors. Of the many factors one could
focus on, is the preparation of teachers to do this
work that is the most important. Teachers are
being asked to do something new for which many
have not been prepared by professional education
or prior experiences in school. Teachers must get
their students to proficiency through the Common
FALL 2014
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Common Core

a Closer Look at Reading

The mission of the Common Core State Standards,
now in use in forty-three states, the District of
Columbia, and four territories, is to ensure that there
is a consistency to student instruction across the
country and a more accurate measure of student
performance. In the past, the rigor and relevance of
instruction varied from state to state. What might
be part of the curriculum in the fourth grade in one
state might differ from the expectation in another.
This inconsistency has been a cause for concern
as the United States has seen an increase of highschool graduates who are inadequately prepared
for college or careers.
The English/Language Arts/Literacy Standards
are established in agreement with the College
and Career Readiness Anchor Standards. PARCC,
Partnership for Assessment of Readiness for
College and Careers, is a consortium of states
working together to develop a set of assessments
to measure student growth in the Common Core
standards. In light of the ELA/Literacy standards
and assessments, students must be able to
demonstrate the following abilities:
•

Demonstrate independence

•

Build strong content
knowledge

•

Respond to varying demands
of audience, task, purpose, and
discipline

•

Comprehend as well as critique
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•

Value evidence

•

Use technology and digital media strategically
and capably

•

Come to understand other perspectives and
cultures

To aid students in reaching these goals, the
technique of Close Reading has been introduced.
Close Reading is a significant shift in the manner
of instruction that students have had prior to the
implementation of Common Core. Students are
now routinely expected to have access to and
grapple with complex, thought-provoking texts with
advanced concepts (Brown & Kappes, 2012).
For Close Reading to be a useful form of instruction,
the careful and intentional selection of text is of
utmost importance.The text itself must be of a high
quality to engage students in the various aspects
of the text, whether
it is the
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structure or meaning, as they revisit the text over
multiple instructional lessons.

focused on the author’s choices and intentions
for this particular text.

The aspects of Close Reading lessons will vary
depending on the expected outcome and the

6. Writing about the text. Students will reflect
upon what they gained from the reading of the
text as it relates to the objective being taught.
The writing may be brief, as in a paragraph, or
lengthy, as in an essay.
Much discussion has arisen regarding effectiveness
of close reading for struggling readers. The goal
of Common Core is for all students to have the
same quality of instruction and therefore, be able to
master meaningful content on an age appropriate
level. To accomplish that goal and be able to meet
that standard when assessed, all students must be
permitted access to grade-level materials.

content with which it is being used. With that said,
certain strategies will appear in most Close Reading
lessons:
1. The selection of brief, high-quality text. The text
should be of a complexity to provide challenge
and relevance to the students.
2. The individual reading of the text. All students
should have the opportunity to grapple with
the text independently on the first attempt.
Frustration may arise and that is to be expected
as it promotes both stamina and determination.
3. Group reading. The teacher will read the text.
This provides opportunity for the less able
reader to glean information missed during the
independent reading as well as be provided
with an example of fluency and articulation.
4. Text based inquiry and discussion.The questions
and discussion generated are based on the text
e.g., author’s choice of words, literary devices,
sentence structure, etc.
5. Discussion among students. Either in small
groups or with the entire class, discussion will be

Close reading is only one strategy to improve
student performance in reading. Struggling readers
will continue to be aided with scaffolding of skills
and differentiation as determined by their needs.
Now, they too, will have the chance to interact with
complex text demands to which they were denied
in times past. The exposure to complex text raises
the students’ awareness of what complex text is
and what the expectations and possibilities are for
them as readers.
Close reading is a tool, not an end product. It offers
a means for teachers to aid students in becoming
thinkers—not merely readers of words. They will
learn to reason and critique information in text and
wage logical arguments based on evidence.The skills
are paramount in being effective in today’s society.
As educators, we should strive for nothing less for
our students. s
References
“Career and College Readiness.” Achieve.org. 2014. Web.
January 12, 2014.
Brown, Sheila & Kappes, Lee. “ Implementing the Common
Core State Standards: A Primer on “Close Reading of
Text.” Retrieved from www.aspeninstitute.org. Education &
Society Program. October 2012. Web.
January 12, 2014.
This article has been generously contributed by
Soror Karen Morris Carroll. She is a member
of Beta Tau Chapter in Salisbury, MD.

FALL 2014

THE KRINON

27

&

National Sorority of Phi Delta Kappa, Inc.

Inquiry Teaching

CAREERS
From the halls of the White House to the halls of
local schools and colleges, we hear conversations
concerning the need for STEM (Science,Technology,
Engineering and Mathematics) educated students
to take their places as a STEM trained workforce.
The current demand for STEM capable workers
surpasses the supply of applicants who have
trained for these careers. Also, according to the
2009 Occupational Employment Projections to
2018, 16 of the 20 occupations with the largest
projected growth in the next decade are STEM
related. (SSB p,2) This deficiency has and will have
negative effects on our nation’s academic base and
on our economic growth.
How can we alter this situation? Using inquiry
teaching in today’s classrooms will increase the
number of students prepared to fill this gap. To
do this, teachers must have this pedagogy as an
integral part of their educational training. The
National Research Council in 2000 identified five
28
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features of inquiry teaching that learners should
demonstrate: 1) the learner engages in scientifically
oriented questions; 2) the learner gives priority
to evidence in responding to questions; 3) the
learner formulates explanations from evidence;
4) the learner connects explanations to scientific
knowledge; and 5) the learner communicates and
justifies explanations. (Yager p.1) These are the
same skills required for success in STEM related
occupations.
Inquiry can be defined as a learning process or
strategy designed to enhance learning by focusing
on student constructed learning. It incorporates the
scientific practices of hypothesizing, investigating,
observing, explaining and evaluating. (Wheeler &
Bell p. 33) A 1992 US Department of Education
Report, Measurement of Workforce Readiness
Competencies, says “the need for higher-order
thinking skills…is expected of even entry level
members of the American workforce” (IBA p.3).

Teachers Need Better
Training,” Mr. John Payne
mentions that elementary
school students starting
in kindergarten should
be taught science in a
hands-on inquiry based
manner. They will begin to
develop science skills such
as problem solving, critical
thinking and teamwork
(p. 2). This trend has been
promoted by science
educators for many years.
The same article mentions
that several colleges and
universities include inquirybased, experiment based
science education in their
pre-service teacher training
programs.

In 2012, the National Research Council (NRC)
identified 21st Century “competencies” that are
necessary for success in education, life and work.
These cognitive, intrapersonal and interpersonal
skills are similar to those mastered using inquiry
teaching. (SSB p.3)
The National Science Teachers Association (NSTA)
advocates the use of scientific inquiry as an
approach to teaching. It recommends that teachers
help students understand that science involves
asking questions, developing investigations and
gathering data. Also, that scientific inquiry is central
to the learning of science. In doing scientific inquiry,
teachers should help students learn to identify
and ask relevant questions, design and conduct
investigations, interpret and analyze data, think
critically and communicate and defend their results.
(NSTA pp. 2-3) Again, these skills are those needed
by a STEM workforce.
A competent teaching force is essential to achieve
this transition. In the article “Precollege Science

Research has shown that if
properly trained teachers
have their students master
inquiry based skills, then
more students will enter
the workforce with the
necessary STEM related skills.There will be a reservoir
of students competent and ready to fill the pool of
available positions and begin their STEM careers. This
will provide a much needed boost to our nation’s
economy. s
References: Payne, John. (2004). Precollege Science Teachers
Need Better Training. Issues in Science and Technology OnLine pp. 1-7 http://www.issues.org/21.1/p_payne.html; “STEM
Smart Brief: Improving STEM Curriculum and Instruction:
Engaging Students and Raising Standards,” pp. 1-3. at http://
successfulstemeducation.org/resources/briefs; “STEM Smart
Brief: Preparing Students for College and Careers in STEM,”
pp.3-7
at
http://successfulstemeducation.org/resources/
briefs;Wheeler, Lindsay, and Bell, Randy. (2012). Open – Ended
Inquiry. The Science Teacher 79 (6): 33-39; Yager, Robert. (2012).
The Place of Inquiry in the Reform of Science Education. pp.
1-2 at http://nstacommunities.org/blog/2012/09/10/the-placeof-inquiry-in-the... (as on 4/26/2013); Websites; Inquiry Based
Approaches to Science Education: Theory and Practice. pp.1-5.
http://www.brynmawr.edu/biology/franklin/nquiryBasedScience.
html; Scientific Inquiry. (2004) NSTA Position Statement. pp.1-3.
www.nsta.org/about/positions/inquiry/aspx
This article has been generously contributed by Soror
Marcia M. Exum. She is a member of Beta Chapter in
Washington, DC.
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Setting the Stage:
Setting High Expectations in the
Classroom

In many classes throughout Dallas Independent School District, teachers are raising the bar by setting clear
expectations. In response this initiative, a higher percentage of students have excelled academically. Many
academic practices have been put in place to accomplish this educational gain.These procedures, when done
consistently, ensure that all students receive a quality education.
		

Multiple response strategies are being used throughout
many classrooms to engage students. These strategies allow
students to respond to questions in different ways besides the
traditional raising of the hand. One strategy, think-pair-share,
allows students to collaborate with a partner to construct an
answer. After posing a question, teachers
allow think time for the students to
digest the question and gather their
thoughts. Next, the student turns to
their partner and talks about how and
why they came up with their answer.
Subsequently, students return to
the whole class discussion to share
what was discussed between them
and their partner.
Other strategies
are the whip
around, modified
whip
around,
answer cards, and
thumbs up/thumbs
down.
One of strategies
found to be most
successful is posting
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and stating daily lesson objectives in the classroom.
Posting objectives helps students to know what
is being expected of them for the day. Different
administrators require different things when posting
lesson objectives. Most elementary administrators
require that these objectives be posted in kid
friendly language. All administrators prefer that the
objectives include verbs from the revised Bloom’s
Taxonomy List.The objective can be written on the
board or on a dry erase poster. When writing the
objective, it must be based on the State Standards.
It is also a good practice to state what the enabler
is in the beginning of the lesson for the students to
understand and know exactly what is taking place
and what is expected of them. Culminating the
lesson, students are able to restate in their own
words what concept(s) they were learning.
Stating and posting learning objectives and utilizing
multiple response strategies will have a positive
impact on any classroom when implemented
properly. I challenge you to use one of these
strategies and see what difference it makes in your
classroom. s

A Prayer for Teachers
God of Love,
Thank you for every teacher who
notices a child’s special gift.
Thank you for teachers who are
listeners and gentle guides.
Thank you for teachers who expect much
and love enough to demand more.
Thank you for the special teacher
each one of us remembers.
God of Mercy,
Sustain teachers who give everything
they have and feel abandoned when
society expects too much.
Strengthen teachers who assume
the blame for so many problems
beyond their control.
Help exhausted teachers rest.
God of Strength,
Encourage teachers to care and
inspire them to nourish.
Motivate teachers to keep on learning
for the fun of it and to make learning
fun for children.
We wonder at teachers who know how
to quiet a class of five-year-olds or
help fourth grade girls be empathetic.
We admire teachers who enjoy middle school writers,
or teach physics or math or civics.
We cannot even imagine how to help every single
student achieve Adequate Yearly Progress.
Bless the people who are expected to accomplish
these miracles and who know how to
comfort children when miracles don’t happen.
God of Justice,
Help our nation find a way to steward
our vast wealth to support teachers in
their special calling, wherever they teach
and whatever the race or religion or gender
or wealth of the children.
We pray these things in the name of our great teacher,
Jesus Christ. Amen.

This article generously contributed by Soror
Elizabeth Reed-Smith. She is a member of Delta
Epsilon in Dallas, TX.

Vikki Pruitte-Sorrells, M.S. , M.A.
For I can do everything through Christ, who gives me strength.-Philippians 4:13
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PERSONALIZED
LEARNING
FOR STUDENT
SUCCESS
In this age of Common
Core and standardized
testing, it is easy to
forget
that
student
individuality is the most
necessary component
to achievement. There
is no blanket approach
that will work for every
student. Schools must
endeavor to create a
personal
approach
to engage students in
learning and foster an
environment that is
conducive to student
growth.
For more than a century,
students have been
required to adjust to instruction as opposed
to instruction adjusting to students. If students
are to be ultimately successful, schools must
be attentive to students’ learning needs and
styles and provide an atmosphere conducive to
student learning. Research shows that students
will fail to engage in the school community,
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and not benefit from
instruction if they have
no connection to school.
School connectedness is
an integral part of student
success.

School
Connectedness
Assigning adult mentors
is a critical component
to personalizing learning for student success.
Adult mentors are the key
to the psycho-social development and academic
success of the students
they mentor. Adult mentors must be carefully selected. Effective mentors will possess the following characteristics:
open-mindedness, positiveness, non-confrontational, wholesome parent/teacher relations,
encouraging, supportive, and exhibiting an
honest/sincere concern for students. Adult
mentors are the catalyst by which schools can
effectively personalize learning for students.
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Mentors serve as teacher, counselor, friend
to students, and may be the only connection
some students have to the school community.

Personalized Instruction
Surveys are great tools to gather information
from students regarding their perceptions of
school and what they need to be successful.
This data can be used to create personalized
student plans. Surveys should be administered
in a safe environment by adult mentors and the
data shared with the committee responsible for
creating student plans.
Student plans can accommodate for social as
well as academic dysfunction that can include
anything from poverty, drug abuse, school
transitioning difficulty, learning disability,
divorce, promiscuity, teen pregnancy to chronic
absenteeism.
Accommodations must be personalized
for each student. The following factors,
accommodations, and/or services can be
considered when developing student plans:
• Parent and student input. Parent input is
vital to student plans and helps to create
a partnership between the parent and the
school. Students must be invited at the very
beginning to participate in the creation of
the plan to develop a sense of responsibility
and autonomy over their own learning.
• Seat location. Preferential seating can
be arranged to move students away from
distractions and achieve consistent teacher
visibility.
• Extra time to complete assignments. Extra
time to complete assignments can be offered to students for a variety of reasons, including illness, family dysfunction, absenteeism and general distraction.

• Extra help from teachers/instructional
modifications. Extra help gives students the
opportunity to meet one-on-one with their
teachers to obtain a clearer understanding of
class assignments and receive personalized
instruction.
• Input from school staff. Teachers, guidance
counselors, nurses, social workers, aides
and administration should all be involved
in the development of student plans, since
all parties have contact with students.
• Modifications to class assignments can
include: shortened assignments; teachernotes outlining important information;
mnemonic devices; alternate testing site;
vocabulary word bank for tests; and open
book testing.
• Frequent contact with parents. Parents
must be considered partners in their child’s
education and the lines of communication
must remain open.
• Counseling for students. Students greatly
benefit from the one to one interaction with
an adult to whom they feel connected. This
can help students feel as if they belong and
can engage in the school environment.
• Daily planners. Planners can be used to
record class assignments and homework.
Planners will help parents monitor if students
are keeping up with their assignments.
If students are to be ultimately successful,
schools must survey students’ learning needs
and styles and provide an atmosphere more
conducive to student learning. Personalized
instruction is invaluable. It gives all students
the opportunity to learn, one student at a time.
s
This article was generously contributed by Soror Tamika S.
DePass Pipkin, Ed.D. She is a member of Alpha Chapter in
Jersey City, NJ.
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The Next Generation
Science Standards

The new Next Generation Science Standards (NGSS) for today’s student and tomorrow’s workforce
were introduced November 2013. Developed by the states with Achieve serving as the facilitator,
these new standards are rich in content and practice. They are based on the Framework for K-12
Science Education which was developed by the National Research Council. The Framework
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identified the science that all K-12 students
should know. Developed by four expert teams
(physical science, life science, earth/space
science and engineering), the framework laid
the foundation for the development of the K-12
standards.
The new science standards are arranged in a
coherent manner across the disciplines and
grades to provide all students in an internationally-benchmarked science education. The
standards will help to prepare all students for
college and careers.
Three Dimensions
The three dimensions of the NGSS are Practice,
Crosscutting Concepts, and Disciplinary
Core Ideas. The Three Dimensions provide
the practices that describe the behaviors that
scientist engage in as they investigate, and build
models; and theories about the natural world
and the key set of engineering practices used
as they design and build models and systems.
Dimension 1: Practice
The Next Generation Science Standards clarify for
students the relevance of science,
technology, engineering and mathematics (the four
STEM fields) to everyday life.
Dimension 2: Cross Cutting Concepts
Scientific concepts need to be made explicit
for students because they provide an organizational schema for interrelating knowledge
from various science fields into a coherent and
scientifically-based view of the world. Crosscutting concepts have application across all
domains of Science- patterns, similarity, and
diversity; cause and effect; scale proportion
and quantity; systems and system models: en-

ergy and matter; structure and function; stability and change.
Dimension 3: Disciplinary Core Ideas
Disciplinary Core Ideas are the driving focus
of the K-12 science curriculum. In order to be
considered core, the idea must meet at least
two of the following criteria and ideally all four:
• Have broad importance across multiple
sciences or engineering disciplines or be a
key organizing concept of a single discipline
• Provide a key tool for understanding or
investigating more complex ideas and
solving problems
• Relate to the interests and life experiences
of students or be connected to societal or
personal concerns that require scientific or
technological knowledge
• Be teachable and learnable over multiple
grades at increasing levels of depth and
sophistication
These disciplinary ideas are grouped in
four domains: the physical sciences; the life
sciences; the earth and space sciences; and
engineering, technology and applications of
science.
Embracing Science
The start of each school term establishes new
possibilities for new horizons beyond the
expectation of growth. As educators, it is our
responsibility to provide continued moments
of student instruction, and improvement of
practices. We, as educators, must look to
embrace the new developmental initiatives that
surround STEM. This will help to build greater
student achievement and increase their access
to colleges, and universities, and build stronger
careers. So let us embrace with open arms. s

This article has been generously contributed by
Soror Evelyn Jemmott-Jackson. She is a member of
Beta Omicron Chapter in Jamaica, NY.
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Editorial

Is Common Core the Correct Way?
Implementing, not introducing, common core! How
do we implement something that few educators
knew little about? Well I tell you, Nike said it best,
“Just Do It.”
When Common Core was introduced, it was to be
implemented over time. According to most state
departments, there was to be a transition period,
but . . . that was not the case. Transition became
immediate, so educators panicked.
In order for Common Core to be a success,
every educator needed to know where they
were going with this new initiative. What were
educators worried about? The unknown! No set
curriculum, no guides, no aligned textbooks with
Common Core. So, as any good educator would,
they began to collaborate with other educators. So
exactly what were educators not getting? Well, what
the common core initiative really was. Common
Core was designed to allow educators to focus on
fewer topics and more in depth coverage of the
ones focused on. Educators were worried that
these fewer topics would not cover areas that were
to be assessed on standardized tests. Common
Core specialists assured them that diving into
topics deeply and for a greater period would assist
students in knowing how to apply topics in various
ways thus covering standardized test material and
improving student improvement through rigorous
material.
As teachers began implementing Common Core
curriculum in their classrooms, administrators
realized that the old evaluation forms did not match
the new standards. What exactly should they be
looking for? Some parishes/school districts quickly
revised the evaluation form. But, was it quality
work? Does it really align with the Common Core
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Standards?
How can we reassure educators that Common
Core is not just another temporary approach? A
correct answer to that question includes: 1) Do not
adopt programs without extensive training before
implementation. 2) Leaders and experts should be
readily available to address any concerns. 3) Teachers
should have an exact knowledge of the initiative,
know what they are to do, and be provided with
the resources to do it. 4) There should be some
way to measure the success of the implementation
with benchmarks along the way. 5) The funding and
other measures ensure educators that this is not
just a new program; this is a long term commitment.
Is Common Core the correct way? The only way to
answer this question honestly is to fully implement
the Common Core curriculum school wide,
assessing the data provided, and committing to this
initiative for more than one year. s
This article has been generously contributed
by Soror Amanda Thomas. She is a member of
Epsilon Rho in Minden, LA.
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Old School Teachers: Editorial
The term “old school” has
become a term that brings back
memories of good times gone
by. A nostalgic, almost mystical
time filled with family, friends,
and good music. This time was
also filled with what we refer to
now as “old school” teachers
who “did not play.”
These teachers were respected
by students, not merely because
they were adults, but because
they conducted themselves in
a manner that demanded respect. In return, they respected and loved their jobs and
students; they managed their
classrooms. Oh no! You did not
walk into these classrooms and
run anything. You sat your butt
down and received instruction!
No, they did not need a
bunch of written rules
because by the time
you got there, you already knew the deal.
These teachers already knew your
brother or sister, and your
parents.

These teachers conducted their private lives in “private.” They refused
to be a student’s friend and don’t even think about addressing them
without putting a handle on it. It was Mr./Mrs. Jones, or Mrs. Smith,
or Ms. Kelly. Yes, those were the good old days when all eyes were
on you as you played outside and any parent or teacher could correct
you.
As the last of these teachers retire and those who remember are
outnumbered, I fear for the children who are still to come. I ask myself,
‘who will step up and give these students the love, attention, and
discipline that they need?’ ‘Who will devote the time to afterschool
programs, trips, yearbooks, dances, and the prom?’ ‘Who will sit with
them at sporting events and cheer them on to victory or hug them
after a crushing defeat?’ These public school heroes wanted their
students to experience a kind of youthful joy before taking on the
demands of adult life. These teachers silently spent their own money
to help students because their parents were experiencing hard times.
They did not wait to tithe at church but, they gave untold, selfless
amounts every day!
Yes, those were the days. The old school days directed by “old school
teachers.” These teachers retire every year from the public school
system. These teachers will miss the students but not the politics of
the job. These are the kinds of teachers that students remember with
stories that they pass on to their children. And maybe the “old
school teacher” is only one who ever told them that they loved
them when they needed to hear it the most.
So, as I prepare to join the ranks of the retired “old
school teacher,” I pause to thank all the old school
teachers who influenced my decision to become
a teacher and to my old school colleagues for their
support along the way. I hope I have made you proud.
Most importantly, thank you to all my students past
and present, who lovingly refer to me as an “old school
teacher.” There is no greater honor! s

This editorial has been generously contributed
by Soror Karen O. Kelly. She is a member of Xi
Chapter in West Chester, PA.
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Reading
Writing

and the
COMMON CORE
a wide range of books about history, biographies,
autobiographies, social studies, science, and the arts;
technical texts (including how-to books, procedural
books, follow instructions books); and literary
nonfiction.
Informational text is designed to make it easier for
readers to find information by using book features
such as section heads, bold-faced terms, table
of contents, glossary, captioned photos, art, and
info-graphics (graphs, tables, charts and diagrams,
etc.). When selecting informational resources for
students, text quality should be considered for its
accuracy, the expertise and credibility of the writer,
and the most current information presented in the
text. The developmental appropriateness of the
writing, clarity, and directness of the language should
also be considered.

Instructional Planning
If students are to better comprehend science,
social studies, and math text, as well as meet the
English Language Arts (ELA) Common Core State
Standards (CCSS) reading and writing requirements
for graduation, then their exposure to informational
texts and strategies for reading informational text
need to be increased. Teaching students the skills
and strategies to successfully read and comprehend
informational text, and respond in writing, is critical
to their career readiness, future success in higher
education, and the workplace.
The CCSS stress the importance of focused
instruction using informational text with students
in elementary grades and throughout high school.
“Informational text" is described by the CCSS as a
broad category of nonfiction resources, including:
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The ELA CCSS recommend reading a higher
ratio of informational text, compared to literary
text; however, reading both informational text and
literary text is required. Also, easy access to a rich
collection of resources and activities is necessary
to help students develop a strong foundation
in reading and responding in writing, along with
ongoing monitoring. Some resources and activities
include:
•
•
•
•
•
•
•

Complete lesson plans with accompanying
books and writing activities
Books and materials for all reading foundational
elements
Technology (e-books, articles, etc.) and research
activities and projects
Shared reading books and lessons to teach
concepts and reading strategies
Leveled passages for practicing fluency
Nonfiction and fiction books at different levels
in all subjects
Progress monitoring
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Assessment

Expectations for Learning

Using varied and ongoing assessment to measure
student progress is essential to improve overall
learning. In a year or two, most of the current formal
end-of-year state tests will be replaced by a new
exam that evaluates student learning against the set
of new CCSS. The Common Core assessments will
measure both student achievement and progress
on the CCSS. These assessments include:

The purpose of CCSS and common core standards
assessments are to ensure that the expectations
and objectives at each grade level are the same
across every school, district, and state. However, the
standards will still allow educators the flexibility to
teach in ways that meet the needs of their specific
student population. The CCSS assessments will
require students to apply learning in more complex
ways (higher-order thinking). This will help students
to better prepare for college and work.

•
•
•
•

Interim/benchmark assessments (supporting
data-standardized score, summary)
Formative assessments (e.g., learning
as happening, Exit Slip, concept map)
Performance assessments (e.g.,
content driven-portfolios, projects)
Summative assessments (e.g., end of
instructional unit evaluation, midterm)

The criteria for these new Common
Core ELA assessments will include:
•
•
•
•

An intense focus on the close
examination of text
Mastery of complex literary and
informational reading
The ability to infer meaning from
what is read
The ability to both answer textdependent questions and build
arguments using evidence from the text

Students will be required to demonstrate a greater
depth of knowledge within subject areas, cite
evidence from the text in support of answers,
and use technology to answer certain questions.
The types of assessment formats will be enhanced
from traditional state testing items (such as multiple
choice questions) to also include performance
tasks, technology items, and constructed responses
(writing extended responses). In addition, writing
about texts will be required to improve overall
comprehension and meaning behind the text
(connecting personally with, and making meaning of
what was read).

In order to be able to analyze, evaluate, or create,
students must be able to understand, remember,
and apply. The most effective teaching will be based
on the ELA CCSS and identifying performance
objectives, instructing according to these objectives,
and then evaluating these performance objectives
against the common core assessment requirements.
Moreover, for any objectives not attained,
intervention activities to re-teach these objectives
will be necessary—a standard best practice regularly
used in instruction. s
This article has been generously contributed by
Soror Loretta Gray. She is a member of Alpha
Xi Chapter in Cleveland, OH.
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The Great Awakeners:

Challenges in Urban Schools
Robert Frost wrote, “I am not a teacher, but an
awakener.” As educators, our responsibility is to
awaken the possibilities of our students. As we
continue our endeavor to raise the bar of standards
of education, it is critically important that we have
clear cut and measurable expectations in teaching
and learning. These expectations should be based
on the reality of the current conditions while
incorporating adopted plans that may not have
been implemented to their fullest potential. We
must take into account issues about the condition
of the facilities, access to technology, instructional
materials being utilized and, most importantly, the
socio-economic environment our students enter
when they leave our buildings.This is a very complex
situation, which requires us to become more than
teachers and accept our roles as “awakeners!”
In many urban districts, our children are forced
to “learn” in buildings that are not designed to fit
today’s educational model. According to a study
completed by Jimenez-Castellanos (2010), teaching
and learning in newer schools is important because
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the schools tend to reflect an architectural design
that is more pedagogically in tune with current
educational philosophies (e.g., collaboration versus
isolation). Many currently used buildings are
inadequate for the way we teach today. So what do
we do? We adapt and work to eliminate excuses!
We advocate for funding to make our buildings
safe. We create our own mobile hot-spots, allowing
us access to computer systems and networks. We
purchase portable space heaters during the cold
months and fans when it gets hot in the summer
months. We fight for the inclusion of funding for
portable computer and science labs in our school
budgets. We are aggressive about our need for
properly trained security officers in our schools.
In many urban districts, access to technology both
in and out of school presents a challenge. Where
the increased utilization of Smart Boards, tablets
and online learning tools is being experienced in
surrounding districts, we do not see this occurring
in many urban districts. Where online grading and
attendance has been effectively implemented in
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surrounding districts, we experience functional
issues in our urban districts. Where computer labs
and media centers are the norm in our surrounding
districts, they are scarce in our urban districts.
Today’s student has a more sophisticated learning
style than students of yesterday and we must utilize
skills and techniques that grab, pique and sustain
their interest. Technology is such a vital part of
our everyday lives that we oftentimes feel naked
without it. With that being the case, it requires a lot
of creativity and thinking outside the box for urban
educators to ensure that we are exposing students
to worlds outside of their own in essence to create
an awakening.
Many urban districts are forced to deal with
the reality of school budgets that are constantly
squeezed and reduced on a yearly basis. While
many of us face concerns about our positions being
eliminated as a cost saving measure, we fight for
updated and modern teaching and learning materials.
For a student to use textbooks that are more than
20 years old is cause for concern. In a world that
has undergone, and continues to undergo dramatic
cultural and technological changes, it is important
that our teaching methods and materials reflect that
change. History books should recognize significant
current events, math books should incorporate
new math strategies, and language arts books
should emphasize the new standards in language
arts. Oftentimes, this is not the case in our urban
districts. We are forced to teach current standards
with outdated information. We are forced to acquire
students’ interests with material that is not relevant.
Haddix and Sealey-Ruiz (2012) emphasize the
importance of teaching our students using culturally
relevant and updated materials. They suggest that
schools include practices such as the use of digital
tools and popular culture (Haddix & Sealey-Ruiz,
2012). How are we to reach this urban generation
if our schools are not outfitted with the technology
necessary to reach them? We are charged to
foster environments that abound with engagement
and rigor while developing a classroom of lifetime
learners. Unfortunately, the tools that we are given
to accomplish this goal are no longer relevant and

do not support our current mission. As awakeners,
we adapt our teaching style. We utilize our own
time and resources to supplement the instructional
material with which we are forced to work. We think
of new ways to present lessons in a manner that will
grab the learners’ attention. We do not allow the
“lack of ” to become an excuse! We create support
networks of educators who share information and
resources that assist our students.
We cannot ignore the socio-economic conditions
of our students. In cities that are plagued with
high numbers of unemployment, a lofty transient
population, are riddled with crime and, have little to
no industry to provide a tax base; it is a wonder
how many of our students are able to function.
These conditions are important indicators of
truancy, mental health issues and, issues relating to
school culture and climate. As educators in urban
districts, we wear many hats. We are teacher, mentor,
counselor, motivator and sometimes mother or
father. We understand that teaching and learning
extends outside of the classroom. We recognize that
much of what we are teaching are life skills; things that
will be helpful in having our students be productive
members of society. It is important to note, having
access to appropriate resources and being taught
in modern facilities can help to promote quality
instruction and a positive school culture, which
ultimately leads to improved student achievement
(Jimenez-Castellanos, 2010). While we do not ignore
the core content standards or curriculum, we make
sure that we make our lessons relevant to their lives.
We strive not only to teach but to “awaken” the
minds of every student we encounter. “I am not a
teacher, I am an awakener.”s
Resources: Haddix, M., & Sealey-Ruiz, Y. (2012).
Cultivating Digital and Popular Literacies as Empowering
and Emancipatory Acts Among Urban Youth. Journal of
Adolescent & Adult Literacy, 56(3), 189-192; JimenezCastellanos, O. (2010) Issues and Ideas in Urban Education.
The Urban Review, 42(4), 351-371.
This article has been generously contributed by
Soror Talithea R. Briggs, M.Ed. She is a member
of Pi Chapter in Trenton, NJ.
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Nobody RISES to the Level of
LOW Expectations
Change is inevitable. However, change
does not come easily. The changes
that have occurred and continue to
occur in education call for changes in
teaching and learning. It has been said
that teachers teach the way they were
taught. Yet, researchers have found that
most teachers today were taught by
teachers with very different skills from
those skills required for 21st Century
instruction. Researchers and scientists
have learned so much more about
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how learning occurs than they knew
decades ago. Therefore, as learning
and skills for students have changed, so
must 21st Century teaching. As Fullan
notes, “Educational change depends on
what teachers do and think… (1991,
p. 117). “Students are not developing
21st Century skills because they are
not explicitly taught (Schleicher, 2012)
and because they are more difficult to
assess than factual retention” (Saavedra
& Opfer, Oct., 2012b).
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What are 21st century skills? Although various lists
exist, common threads are apparent in each. The
Assessment and Teaching of 21st Century Skills
(AT21CS, 2012) Consortium has encapsulated
fundamental 21st Century skills, knowledge, and
attitudes/values/ethics into four areas:
•

Ways of Thinking: creativity/innovation, critical
thinking, problem solving, decision-making, and
learning to learn (or metacognition)

•

Ways of Working: communication and teamwork

•

Tools for Working: general knowledge and
information communications technology literacy

•

Living in the World: citizenship, life and career
and personal and social responsibility including
cultural awareness and competence

Teachers must be given opportunities to learn how
to shift from the outdated “transmission” model to
the “21st-Century” model of instruction. Much of
conventional instruction reflects a tacit conception of
the teaching/learning process that might be termed
the transmission model. The essence of this model
is easily stated: the teacher's role is to prepare and
transmit information to learners. The learners' role
is to receive, store, and act upon this information
(Tishman, Jay, & Perkins, 1993, p. 149). Through the
transmission model, students can learn information,
but typically don’t have much practice applying the
knowledge to new contexts, communicating it in
complex ways, using it to solve problems, or using
it as a platform to develop creativity. Therefore,
transmission is not the most effective way to teach
21st Century skills (Saavedra & Opfer, 2012b, p.8).
Obviously, 21st Century expectations for teaching
and learning far exceed the demands of the old
model. Based on decades of research termed “the
science of learning,” Saavedra and Opfer (2012a, p.
7) offer the following nine lessons on how to teach
21st Century skills and knowledge. These lessons

serve as a guide for teachers to engage students in
activities that lead to mastery of 21st Century skills.

Make it relevant
The relevance of learning specific knowledge and
skill is much clearer to students-and much more
motivating-if they understand how a given topic fits
into “the big picture,” or a meaningful context.

Teach through the disciplines
Students develop their 21st century skills and
knowledge as they learn why each academic
discipline is important, how experts create new
knowledge, and how they communicate about it.

Develop lower and higher order
thinking skills at the same time
Students need to comprehend relationships between
given variables and how to apply understanding to
different contexts.

Encourage transfer of learning
Students need to develop the ability to apply skills,
concepts, knowledge, attitudes and/or strategies
they develop in one context, situation or application
to another, reflexively (low-road transfer) or after
deliberate thought and analysis (high-road transfer).

Teach students to learn to learn
(metacognition)
Since there is a limit to how much students learn
through formal schooling, they also must learn to
learn on their own.

Address misunderstandings directly
People have many misunderstandings about how
the world works that persist until they have the
opportunity to develop alternative explanations.
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Promote teamwork as a process and
outcome
The ability to work collaboratively is an important
21st century skill, not to mention an important
condition for optimal learning of other key skills.

Exploit technology to support learning
Use of technology is another 21st century skill,
essential to help develop many of the other skills
mentioned here.

Foster students’ creativity
Creative development requires structure and
intentionality-the ability of the mind to form
representations-from teachers and students, and
can be learned through each of the disciplines, not
just through the arts.
Policy makers and educational leaders are wise to
develop and implement different and innovative
professional development plans to engage
teachers in opportunities that ensure that they are
knowledgeable and prepared to meet the challenges
of 21st Century teaching and learning. It is vitally
important that teacher professional development
models reflect the same types of activities that are
necessary for student learning.These include, but not
limited to, relevance of learning, time for assimilation,
opportunity to transfer learning to other contexts,
metacognition and reflection on what has been
learned, and teamwork or collaborative learning
activities. If not, teachers will struggle to “teach”
skills that they have not adequately learned. As
a result, students will not learn the required skills.
Unfortunately, new models of teacher evaluations,
in part, hold teachers accountable for students’
mastery of these very skills.
In this 21st Century era of unprecedented
educational change, Common Core State Standards,
new teacher evaluation models, high-stakes tests
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and more, teachers and students are challenged
with meeting high expectations. They are expected
to do more, learn more, and know more. Therefore,
as we march into this brave new world, we must
redouble our efforts to ensure that all teachers
and students are equipped to confidently meet and
exceed expectations. This requires a shift in the way
teachers teach in order to address the way students
learn and ensure that they learn. Although the bar
is set high, we must strive for optimal teacher and
student progress and growth. In so doing, teachers
and students will rise to the level of high expectations;
“nobody rises to the level of low expectations.” s
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in Teaching and Learning:

The Road To Academic Success

Parents and community leaders are expected to
support educators who are dedicated to excellence
in education. Educators cannot do their job
successfully without parents and community leaders
providing strong support for the children they
instruct. Parents who ask their children questions
about each day’s activities and, when possible,
reinforce what was taught are letting their children
know that succeeding in school is important. Keeping
in contact with the teacher is another excellent way
of letting your child know that you care about what
is happening in his/her classroom. It is extremely
important that community leaders support schools
in their communities.

Colin Powell once stated that “If you are going to
achieve excellence in big things, you develop the
habit in little matters. Excellence is not an exception,
it is a prevailing attitude.” When educators excel in
their instruction, students want to come to school
and they are excited about learning. Teaching with
preconceived ideas about who has the ability
to achieve means that one has to have limited
expectations about their students’ abilities to succeed
and to be exceptional students. Is the problem the
student’s ability to master what is taught well or is
the problem whether or not the educator is judging
the student and failing to raise the bar for academic
success? Educators must be excited about teaching
and learning. Excellent instruction involves doing
more than what is required. It requires planning with
each student’s needs in mind. It requires involving
your students in activities that encourage them to
think outside of the box. Lessons should encourage
students to ask questions.

Excellence is an attitude that educators, community
leaders, and students must pursue until it becomes
a habit. Setting high standards, working hard,
and keeping students excited about learning is
mandatory, if students are to reach and even surpass
goals. Excellence in teaching and learning must be
embraced consistently by educators and students.
Excuses for poor performances are not acceptable.
Educators must excel in their instruction and
students must be so motivated that they can’t wait
for the doors of their classrooms to open. Students
must be challenged to meet their maximum
potential. All students deserve to be educated well.
They must be encouraged to soar!
Expect the best from all. Who knows? There may be
future Presidents of the United States or geniuses
in your classrooms. Embrace the standards and
challenge your students. s
This article has been generously contributed by
Soror Marilyn Dixon. She is a member of Gamma
Mu Chapter in Virginia Beach, VA.
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“Art education in
the United States has
worked as an approach
towards teaching
concepts, understanding
issues, and promoting
ideas.”
Beginning as a method of refinement of young
women, the purpose of art education in the
United States has included promotion of industrial
design, morality, citizenship, and self-expression.
Art education has also been used as a method to
promote religious, political, and social issues. It has
been only recently that art education in the United
States has increased its focus upon multicultural
and world issues.
During the early nineteenth century art education
was a point of refinement for young women.
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Women of all ages and economic status were
expected to know how to sew, but the refined
ladies of the upper classes were taught social graces
in conjunction with the art of glass painting, oil
painting, needlepoint, and pencil drawing (Conant,
1964). The art works created by the women of
those days were viewed by connoisseurs of the art
world as “of little artistic value, yet were regarded
by those who made them and by their families as
original art works of high quality” (Conant, 1964,
p. 32). As the nineteenth century progressed,
Conant states that art eventually was included as
an academic subject in schools.
Formal education was not the norm for many
school-aged children during the early colonial days
through the 19th century. It was with industry
growth and increased city populations, the need
grew for highly trained workers. The Industrial
Drawing Act of 1870 was passed in Massachusetts
requiring drawing to be instructed to all students
“over 15 years of age in communities of 20,000”
(Wachowiak & Clements, 1997, p. 340). Schools
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instructed educators how to train designers for
industry to compete in the international market.
During the 1890s, art education was less about the
act of drawing but more about the study of works
of art in picture form and the teaching of the rules
of composition.The arts in relation to other subjects
and the “following the Arts and Crafts Movement
broadened the definition of school art” (Wygant,
1983, p. 112).
Art in the antebellum South viewed education as
a method of “securing harmony through teaching
practical and moral studies” (Efland, 1990, p. 143).
Wachowiak and Clements (1997, p. 181) note
how sepia art reproductions geared towards the
promotion of patriotism, religion, and morals
defined art education's picture study movement
also known as art appreciation. Art educators were
“anxious to connect art study with the acquisition
of American virtues, especially for the children of
immigrants” (Efland, 1990, p. 146).
Art education began to focus towards the
development of taste from 1900 to 1930. The
Connecticut State Board of Education 1932 manual,
A Program of Art Education for Connecticut (1932),
stated art as “an [interpretation of] a series of creative
experiences that has for its goal the development
of the aesthetic side of [one’s] personality” (Section
III, p. 1) with art as the development of “good” taste
especially in the elementary schools.
The 1930s through the 1950s saw art education
as child-centered for self-expression of personality
traits, needs, and growth by use of experimentation
with materials. Child-centered art reflected the
trend towards “permissive childrearing practices
that were encouraged by child psychologists who
counseled parents to raise their children to be
independent and express themselves freely” (Efland,
1990, p. 229).

The late 1950s through the 1960s was when science
caused major changes in visual arts education.
Advances in science called for information derived
from “an organized body of knowledge, specific
methods of inquiry, and a community of scholars”
(Efland, 1990, p. 143). Curriculums changed arts
education began “to incorporate visual perception,
art history, and art criticism” (Kern, 1985, p. 49).
Between the 1970s to the 1980s, arts education
merged towards Disciplined Based Art Education
(DBAE) and multiculturalism. DBAE incorporated
art history, art production, art criticism and aesthetics
(Efland, 1990). Multiculturalism focused on teaching
arts from a specific culture in relationship to political
and or social issues (Wachowiak & Clements, 1997).
Teachers employed a variety of curriculum guides,
museums, and visual arts technology to encourage
the creation of student art reflecting the culture
of the students and the art of cultures beyond the
school setting.
Visual arts education has moved from a method
of promoting industrial design to multiculturalism.
It is the relationship between the integration of
the visual arts, student academic achievement and
learning that currently needs to be identified as arts
integration. Such is the focus of art education in the
present day. s
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ARE CHARTER SCHOOLS THE ANSWER
FOR STUDENTS WHO ATTEND POOR
PERFORMING PUBLIC SCHOOLS?
Minnesota planted the seed that grew the charter
school movement throughout the United States.
What are charter schools and why would they be
considered the mechanism for education reform in
public education? Charter schools are public schools
that operate independently of the traditional
public school districts. Charter schools were to be
managed by Boards of Directors who are elected
by teachers and the parents of the children who
are enrolled in the charter school. They were to
be nonsectarian and they could not administer
admissions tests or charge tuition. Charter schools,
like all other public schools, had to meet all state
and federal health and safety guidelines and state
education testing and graduation requirements.
Charter schools engaged stakeholders, including
parents, students, and community members in the
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decision making process for improving and making
education meaningful to all students.
The distinct differences between charter schools
and traditional public schools are 1) charter
schools are schools of choice; 2) charter schools
are accountable to the goals that they outlined in
their respective applications to the state; and 3) if
the charter school does not operate fiscally or in
accordance to its stated charter or if their students
fail to meet the required academic standards,
charter schools can be closed.
Are charter schools the answer for students who
attend poor performing traditional public schools?
Have the charter schools significantly closed the
achievement gap, better than their traditional
public school districts? Are the standardized test
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scores in charter schools, better than those achieved
by students in the district schools? Is there greater
parental involvement with the charter schools, than
the district schools? Are there more quality, rigorous,
and relevant curricula offered in charter schools, than
those implemented in traditional public schools? There
are so many questions, and so few answers!
When I look deeply into the differences between
charter schools and traditional public schools, I posit
that charter schools are the new “separate and
unequal.” Are charter schools a way for politicians
to help their developer and business friends make a
profit off the children who attend charter schools and
a way to divert educational funds from public schools?
Who are the majority of students who attend low
performing schools? Does anyone care about the
educational development of these students? Who is
the advocate for these students? Students who attend
low/poor performing schools and/or charter schools
deserve to have their civil right to a quality education
upheld by those individuals who are the educational
leaders. These educational leaders should be held
accountable to the students and parents they serve
and should work to ensure that all students receive
a quality education; whether they attend a traditional
public school or a charter school.
Are charter schools the answer? s
Resources:
Neighborhood Scout.
http://www.neighborhoodscout.com/nj/schools/;
New Jersey Charter Schools Association, http://
www;njcharters.org; Northern Lights Community School,
http://nlcschool.org/goto/History; Powell, Roslyn, J.D.
(2011). “New Jersey Should Face Facts Concerning Charter
Schools.” Legally Speaking, New Jersey’s Online School Lay
Magazine. http://www.legallyspeakingmagazine.
com/charters.html
This article has been generously contributed by
Soror Carolyn Gibson, Ed.D. She is a member of
Pi Chapter, Trenton, NJ.

“The Best Way to
Teach is by Example”
~ Einstein
Engaging the mind, body and spirit
of students helps them
to respect each others views,
working through and resolve concerns
helps them reflect and apply the
information presented.
Create Mutual Respect
Seek situations where students can create
mutual purpose {one example is flexible
grouping through out the year}
Qualities of Trust
The four “C”s: character, caring,
commitment and competence
are the qualities of trust
that you must bring to
your school, classroom
and students.
Content and Intent
Children will thrive and grow
in a safe place when they
know it was built in their best
interest in mind.

Graciously submitted by the Sorors of Delta
Beta, Austin,TX, Southwest Region
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Building a positive home-school relationship
is the responsibility of both the parent and
the teacher and is a must if the child is to
succeed. The benefits and rewards are
guaranteed to last a lifetime.
The first step in building a positive homeschool relationship is for the parent to get
to know the teacher prior to their child’s
placement in the teacher’s class. In some
instances, arranging such a meeting may
require additional effort on the part of
the school—which can prove extremely
beneficial to the teaching and learning
process. The following is a checklist that
schools can provide to parents when
encouraging them to meet with their
child’s teacher prior to the start of school—
particularly if a family is new to the school or
district.
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•

Their child’s most recent report card or transcript

•

Their child’s IEP and special education information

•

Samples of their child’s school work

•

A list of the child’s strengths and areas of concerns

•

Home phone number, cell number, work number, and
current address

•

A list of emergency contacts and their phone numbers

•

A list of individuals who will be permitted to pick their
child up from school

•

A list of medications that their child currently takes under
medical supervision

•

A list of foods and beverages which their child is not
permitted to eat and other allergies

•

Information regarding their family, such as the names of
siblings and their grade levels if they attend the same
school and shared or restricted custody information if
relevant

•

A list of tips which may be helpful to the teacher when it
comes to administering instruction, reward, or discipline
for your child
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•

Any other information that you feel is pertinent
to their child’s success

Of course, revealing the aforementioned
information may seem like an invasion of their
privacy, but information such as this can be very
helpful in the way their child and his or her teacher
relate to one another. Such information keeps their
child’s teacher ahead of the game. He/She can enlist
the assistance of a big brother or sister during the
school day if needed. The teacher will be aware of
food allergies when hosting class parties.The teacher
will also know how to discipline the child according
to parental advice. However, the most important
benefit is that the child will have the opportunity to
witness his/her parents and teachers communicating
in a way that is both positive and productive—
before problems arise. This encourages the child to
develop respect and trust for the teacher because
his/her parents took time in advance to make sure
that the teacher was well-informed.
During this meeting, parents and their child can
make sure that they have a clear understanding
of the teacher’s expectations. They can
quickly learn the teacher’s routines

and procedures by discussing the class schedule,
breaks, homework, projects, quizzes, and tests.
Parents can also discuss seating, especially if their
child requires preferential seating due to a physical,
emotional, or learning disability. Class supplies, school
and class handbooks, field trips, and opportunities
for the parent to become involved and tutoring
can be discussed. In addition, parents can gain
a clear explanation of how their child’s effort on
assignments will be evaluated such as letter grades,
numbers, or standards. Finally, the standardized
assessments required for the child’s grade level and
how parents can assist in preparing their child to be
successful can be discussed.
After this initial meeting, parents should be
encouraged to keep in contact with their child’s
teacher on a weekly or bi-weekly basis. This can be
done during arrival or dismissal by quickly asking
the teacher how their child is doing. Parents can
also be encouraged to call, e-mail, or send a note
for their child’s teacher. In the multitude of ways in
which parents can communicate, their efforts will
not only keep their child on his/her toes, but will
also make him/her feel comfortable knowing that
his/her parents have their academic and personal
well-being at heart.
Parents must be empowered to initiate the
aforementioned process each year that their child
is in school. It is important for them to build a
positive relationship with their child’s teacher. This
ongoing process makes for a successful education
experience for their child from pre-school
through college. In addition, this relationship
must also be encouraged to extend beyond the
classroom teacher to the librarian, counselor,
principal, bus driver, school secretary, and other
school personnel. As a result, parents will see the
difference it makes in developing an successful
academically, well-rounded student! s

This article has been generously contributed by
Soror Carletta D. Washington. She is a member
of Alpha Nu Chapter in St. Louis, MO.
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Mentoring Programs
A Tool for Successful Transition of Secondary
Students to Post Secondary Education
In today’s world, secondary students are faced with a number
of personal and social challenges. As the U.S. economy becomes
progressively knowledge based, post secondary education has
become more critical (Carevale, & Desrochers, 2003).According
to the National Assessment of Educational Progress (NAEP),
data indicates that many adolescents may not be adequately
prepared for post secondary education. The findings of their
longitudinal study on mentoring indicate that improvements in
students’ college perceptions, state mandated test scores, and
high school perseverance may be associated with mentor-led
initiatives (Radcliffe & Bos, 2011).
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The mentor/mentee can develop a sustained
relationship that can support, guide, and assist the
student or the mentee through difficult periods in
their lives. These problems can include facing new
challenges or working to correct earlier problems
in their lives. Mentoring can be utilized to enhance
student successful transition to post secondary
education.
The following suggestions are some question and
answer guidelines that can be utilized to aid and
insure effective mentoring for students transitioning
from secondary to postsecondary education and
into the workforce. These suggestions may also
be applicable for students who are at-risk or have
special needs.

•

Help develop an interest or enthusiasm for
school.

What can mentoring programs do?

Who can be a mentor?

Mentoring can:

Potential mentors can be recruited from various
sources. These sources include corporate
employees, college students, military personnel,
older adults in the community, peers , older youth,
teachers, counselors or other school personnel.
Have a screening process for potential mentors.
Always do a background check of these persons
to insure student safety. A mentor should be openminded, positive, encourage participants to share
their perspectives and to help the mentee develop
self-determination skills.

•

Allow students opportunities to expand their
interests or talents with persons that have
similar interest and talents.

•

Extend the students boundaries of the school
to community.

•

Expand the concepts of teachers to include
other professionals who can serve as positive
role models.

•

Serve to stimulate development of interest or
career goal setting.

What can mentors do?

•

Provide students with activities that use their
strengths, which will allow them to apply their
academic skills and strengths in real life settings.

Mentors can offer guidance and assistance as the
mentee faces life challenges which can include
academics, social/interpersonal, or independent
living skills.
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Who should train mentors?
Schools should designate a coordinator for the
program. This preferably should be someone who
has had some experience with mentoring. The
coordinator should work in collaboration with the
school and outside agencies that may participate.

What should mentor training include?
Orientation
Mentor responsibilities
Goal setting in the mentoring relationship
Listening Skills
Problem solving skills
Conflict resolution skills
Community resources and networking

Evaluation Component
All school programs should have an evaluation
component to determine if the goals are being
met and to make any changes or adjustments. All
parties should be involved in the evaluation of the
program.s

References
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This article has been generously contributed by
Soror Sheila A. Barrow, Ed.D. She is a member
of Mu Chapter in Chicago, IL.
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Still I See Rising
I watched as you accepted the challenge;
It was vague, unclear ... as a collective,
you were not sure this was
something all of you wanted to do.
Then you met and began to study
The Little Rock Nine.
Your questions rose to the top ...
Why these students?
Once you uncovered the task that the
“NINE” would do.
With rapt attention
you tried to get into their minds.
To understand why this situation
ever existed.
How would you act ... if this were you not them, right NOW?
The lessons kept coming
as the research continued.
None more import than the other...
united as a determined team
you became.
Questions from the study guide
direct the conversation.
“FIRE FROM THE ROCK” read and
discussed. Then next,
“WARRIORS DON’T CRY” and the
learning continued.
One of you said Now, “I understand the
saying, I stand on the shoulders
of those who have gone before.”
The Nine made it possible for us
to go to school of our choice.
A gift given to us by the hard and changing
times, meanness, lack of
understanding, and fear of white teachers,
parents and children.
Fifty years later ...
it’s amazing to see you
Remembering ... becoming Inspired ...
know that you are Selected ...
and Encourage each other.
This poem generously contributed by
Soror Esther “Pixi” Phillips, a member
of Delta Beta Chapter, Austin, TX.

National Sorority of Phi Delta Kappa, Inc.

Helping Parents
Set
Standards
for

Helping parents realize the potential that they have
in developing their child's education is a strong
component in strengthening the school-home
relationship. Such a program exists in Chester,
Pennsylvania through the members of Xi Chapter.
Once a week, sorors meet with a group of eager
parents looking to make an impact on their child's
education. This class is helping parents to develop a
mindset that says their children can succeed in an
environment that says they are a statistic. They are
being challenged to set standards for their home,
school and community that will impact the steady
educational growth of their children and the success
that will be accomplished as they move forward.
Sorors Bettie McClairen and Felecia Laury are
teaching a curriculum packed with goals, objectives
and activities that will empower parents to enhance
their abilities to work with their children and
teachers to reach the success level of each individual
child. In this eight weeks course, parents are led to
explore eight topics. The first two weeks focus on
getting parents prepared to work with the child.
They explore mindset, standards and becoming
word wise. The next three weeks turn the focus
to reading for success. The unit’s primary focus is
to expand the child's vocabulary by fostering the
ability to attach everyday experiences to words and

become familiar with how words look as well as
sound.To accomplish this, parents continue the topic
on becoming word wise, reading to and with the
child, being persistent, staying on task and waiting for
rewards. During these sessions, Soror Anita Brown
visits the classroom with resources that will aid
parents in finding various reading materials that will
arouse the interest of their children.
The final three sessions focus on helping parents
to navigate the school system. Some parents feel
intimidated and think they are not equipped to
speak to the teacher or administration for whatever
reason. These sessions equip parents with strategies
to advocate for their children. The final topic in this
unit gives parents steps to take when the child is
moving to another level in order to ensure a smooth
transition. During the final sessions, Xi Chapter
Sorors serve as resources to parents. They provide
many helpful suggestions and techniques to help
parents see teachers as co-workers in providing
quality education to their children. The program
has strengthened the school/home relationship and
increased student success. s
This article has been generously contributed
by Soror Felecia Laury. She is a member of Xi
Chapter in Chester, PA.
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Old and New School Methods
to Increase Parent
Involvement!
We all know how crucial it is that
our parents are supportive and
involved in their child’s education.
We understand how important it is that they
are aware of what is taking place in your
classroom. The more supportive and
involved a parent is in their child’s
education, the odds are greater that
their child will be successful. In this
day and age, for various reasons, it is
a difficult task making sure our parents
are involved in their child’s education.
So, here’s the question. How do we involve
them and keep them in the loop? Here are
some tried and true methods I have utilized:
Old School Methods
An agenda book for each student can serve
a dual purpose. The students copy their
homework in it, but it’s also a great way to
write notes to the parent or vice versa. It’s a
quick way to jot down upcoming events, minor
behavioral issues, or to make a parent aware
that their child had a great day. A happy face in
an Agenda book speaks volumes!
Another simple way is a flyer. Flyers should
have teacher’s contact information and links
to important websites printed on it. Print them
out, stick a piece of magnetic tape on the back,
and send it home. Hopefully, it is placed on the
family’s refrigerator!
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At the beginning of the year, students should be
asked to bring in a folder for the sole purpose
of sending tests home. Each time the test folder
is sent home, it is accompanied by a checklist.
The only things that change on the checklist are
the assessments. The District Grading Policy
and ways to contact the teacher are constant.
This allows the parents the opportunity to view
the actual tests and see where their child is
successful or struggling. When the report card
is sent home, there should be no surprises!
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A phone call is a simple way to keep parents
involved. In this day of emailing, it is easier
to shoot off an email than to call. However,
the downside is that written words can be
confusing or misinterpreted. Try to make more
positive phone calls than negative. A parent,
who feels that every phone call is negative, is
going to be less involved. Try to make “Fabulous
Phone Calls” at least once a week in order to
increase positive interactions with your parents.
Positive interactions tend to promote parent
involvement!

Remind101 lets you stay in touch with parents
via texting. However no phone numbers are
exchanged, they don’t have yours, and you
don’t need theirs. You can let your parents
know about tests, events, and early dismissals,
instantly. You also have the option of scheduling
your messages. Remind101 keeps parents in
the loop!

Invite parents into your classroom physically
and/or virtually. Ask them to write comments
on their child’s blog. Assign projects they
can complete as a family. Give the parents a
chance to know you and the other students
without a desk between you. Have parents
in as guest readers, experts on a particular
subject, volunteers, and chaperones. Parents
love to come in and see their children perform.
New School Methods
A class website is a fantastic way to provide
parents with information! Post homework, an
updated Google calendar, study sites, videos,
projects, surveys, newsletters, and photos.
Anything that can be posted or embedded
on a class website! A great activity for the
website is “What Happened in School Today?”
Students can take a picture of something they
found eventful, and then write a short blurb
describing the event. Hopefully, this opens a
dialogue between the parent and their child
about the positing on the site.
ClassDojo is an excellent method to keep
parents informed about their child’s behavior.
Very simple to use. Once the parents are
connected, the behavior reports are emailed to
them automatically every week. If they don’t
have access to email, the report can be printed.
What a great way to keep parents updated on
their child’s behavior!

Although these are all wonderful ideas, none
of them matter if the parent does not take
advantage of them. It can be frustrating to
incorporate these methods, and only have a
handful of parents utilize them. But don’t give
up! For every parent you keep involved, you
have a student who has a greater chance at
being successful! s
This article has been generously contributed by
Soror Lisa Mims. She is a member of Rho Chapter
in Wilmington, DE.
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TEACHERS
AND COURTROOMS
Most people, when
asked
about
the
correlation between
teachers
and
the
courtroom would have
difficulty associating
the experience with
positivity. Often the
assumption
would
be that a teacher’s
involvement
would
be due to disciplinary
reasons regarding a
student, but more
often than not this is
untrue.
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Teachers are one of the strongest advocates for
a child’s well being, as I have seen firsthand while
presiding over hundreds of custody cases in family
court.
Teachers are in the unique position of being, for
all intents and purposes, caregivers of children
for most of the day. They are privileged to have
an insight into routine behaviors and norms of
the children they teach and are able to provide
the court system with a viewpoint of the child’s
environment that is not easily replicated by any
other means.
In my tenure as a District Court Judge there
have been numerous times that a teacher has
been called as a witness in a custody case I have
presided over. As an educator myself, I am fully
cognizant of just how much insight a teacher can
provide into the life of a child. It is the teacher
who observes the child’s appearance, demeanor,
and progress or lack thereof on a constant basis.
They are privy to often overlooked nuances of a
child’s upbringing. Teachers observe things such
as if a child comes to school hungry, ill prepared,
if there are changes in behavioral patterns or if
parents or other support systems are open and
engaged in creating a nurturing environment for
the children for whom they are responsible.
This extensive knowledge of the child in question
is why teachers are sometimes subpoenaed to
testify in custody cases. It can be an understandably
anxious time for teachers to find themselves
subpoenaed to court. They may not at first realize
how beneficial their observations are, and are
frequently apprehensive about becoming involved
in a family dispute.What we all must keep in mind, is
that when a teacher comes to court and provides
an unbiased, knowledgeable account of their
observances and experiences with the child, they
are one of a child’s greatest advocates. A teacher
is able to pinpoint a change in the child’s behavior,
whether for better or worse, if the child receives
proper rest, nutrition and academic support.
These observations are an invaluable component
of determining which household situation best

suits the child’s needs during such a crucial time.
Teachers’ testimonies are not only comprised of
their personal observations, they have an array of
tools available to support their perceptions such
as student test scores, report cards, referrals,
records of absenteeism, and if applicable Individual
Educational Plans.
Utilizing all of the above mentioned resources
provide the court, opposing sides, and the teacher
a measure of confidence in the reliability of the
teacher’s testimony. It is important to denote that
their testimony is being called on to determine
the child’s best interests and the evidence that
they provide is greatly appreciated and respected.
A teacher’s role in the courtroom is a supportive
and significant one. The information a teacher
shares while under oath is often one of several
critical pieces of evidence used to determine the
outcome of what is in a child’s best interest. It is
imperative therefore that the teacher’s expertise
in child development is recognized by all parties
involved. A teacher’s involvement in custody cases
can be difficult for a parent who feels as if their
viewpoint is not shown in the most advantageous
light. All parties should be educated about the
benefits of a teacher’s testimony. Creating a
supportive environment for the child is the
priority of everyone involved and the teacher
often provides a most essential element to that
solution.
My role as a District Court Judge and Educator is
to shed light on the significance of the teacher’s
role in the courtroom, and to facilitate an
environment where each party is respectful and
knowledgeable of the substantive input provided.
It is always an honor to see two of my most
passionate causes, justice and education blended
together in a positive manner. The two disciplines
are dependent upon one another in a myriad
of ways that will continue to be explored and
strengthened for years to come.s
This article has been generously contributed
by Soror Doretta L. Walker. She is a member of
Beta Zeta Chapter in Durham, NC.
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Understanding the Common Core:

A

A Parent’s Perspective

s a parent, I see that education is consistently
evolving. Currently referred to as 21st
century learning, the term "21st century
skills" is generally used to refer to certain
core competencies such as collaboration,
digital literacy, critical thinking, and problem-solving
that advocate what schools need to teach that
help students thrive in today's world. In a broader
sense, however, the idea of what learning in the 21st
century should look like is open to interpretation—
and controversy.

children. The major focus of Common Core is
English language arts and mathematics.
The standards are designed to be robust and
relevant to the real world, reflecting the knowledge
and skills that our young people need for success in
college and careers. With American students fully
prepared for the future, our communities will be
positioned to compete successfully in the global
economy.
How can teachers help parents understand the new
standards? First, make sure parents have a copy or
access to the standards for their course and grade
level. Second, take time to explain the standards.
Third, include the standards on homework and in
class assignments. Standards involve a real world
approach and parents can relate to that, if you bring
it to their attention.
What can parents do to help their children?
• Build positive working relationships with their
children’s teachers;
• Cultivate parent/teacher relationships;
• Strengthen the child’s educational experiences;
• Spend time helping their children with
homework; and
• Support their children’s school-related
activities.
Embracing the standards, developing relationships
and spending quality time are all factors for a
successful educational experience. s

The state standards are evolving. Former state
standards were replaced with Common Core
Standards. The Common Core State Standards
provide a consistent, clear understanding of what
students are expected to learn. Teachers and
parents know what they need to do to help their
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Understanding the Common Core:

A Community Perspective
students are expected to learn”
and that they make the U.S. more
competitive globally.
The community needs to understand
that the old way or the way they were
taught does not work anymore. The
old “If you don’t know an answer to
the question, just mark a “C,” is no
longer valid. The Standards no longer
want students to just write a “C” in
the blank, but to think critically and
analytically about an answer.
Students are to think through
their answers and be able to
give a reason why they made
that choice. Common Core
Standards, if taught correctly,
provide students with the
needed information to think
critically and analytically.

The community needs to understand
that the old way or the way they were
taught does not work anymore.
What is Common Core? Is it a good thing or a
bad thing for my children? Because I am a retired
educator, members of the community often ask me
about educational issues. While I am not directly
tasked with implementing the Common Core
Standards, I do believe that retired educators have
the responsibility of “helping raise the children of
our village.” The community is not well-informed
about Common Core and the practical application
of those standards.
Common Core Standards are a set of academic
standards that some states across the United States
follow.The state of California adopted the Standards
in August 2010, which means that children in
Kindergarten through 12th grade are required to
follow the same educational curriculum as children
in other states that adhere to the Common Core
Standards (CCS). The purpose of the Standards is
to give a “consistent, clear understanding of what

The community, including parents, preachers and
private citizens, need to become more involved
in the education of our children. They should visit
the schools and sit in on a class, inquire about the
Common Core, volunteer, and talk to the children
in their neighborhood about school. Ensure that the
community is informed of the testing dates. Students
in California must take the Smarter Balanced Test.
The Smarter Balance Test is aligned with Common
Core and will be taken on the Internet. The test
includes an essay, manipulating objects on screen
and many other interactive elements. Our students
must be prepared. The school and the community
must work together so that students are ready to
excel.s
This article has been generously contributed by
Soror Delorace Daniels. She is a member of Beta
Theta Chapter in Los Angeles, CA.
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The key to success of social
media
is
demonstrating
wisdom in these tools.
Pointers to remember:
• Don’t
give
personal
information (i.e. addresses,
phone numbers, etc.).
• Don’t communicate data
indicating that you are
traveling away from your
home or attending an event.
Show pictures after the fact.

Adults, especially seasoned (senior) citizens, have
a tendency not to embrace and be generally
suspicious of involvement with social media.
Twitter, FaceBook, Instagram, YouTube are forms
of technology that are important communication
tools in today’s marketplace. Major corporations as
well as small businesses, including nonprofits, find it
is important to have a presence in these media. For
individuals, social media such as FaceBook is found
to be invaluable in communicating with friends
and family. Twitter provides communication limited
to 140 characters. With YouTube, individuals can
promote learning opportunities through video.
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• Don’t accept as friends on
FaceBook from persons you
do not know or know only through other
friends.
•

Be careful in establishing online friendships
involving money or merchandise.

•

In making online purchases, consider using a
special debit card for such accounts. Limit funds
available in this account.

•

Never deliver emotional or angry messages
through electronic media, especially FaceBook.
Remember images and text remain on the
internet forever. It is not a good idea to air
‘family laundry’ in public.

National Sorority of Phi Delta Kappa, Inc.

•

Be selective in joining with
companies and other commercial
groups
providing
products
and services. You don’t want
to be flooded with unwanted
messages or ‘spam.’

•

Take advantage of community
workshops and courses to learn
more about social media.

•

Don’t use a computer or the
internet at home! Utilize the
public library for minor research
projects.

Lesson in Life Long Learning
Tips in Teaching Technology

Contributed by Gamma Rho Chapter, Shaker Heights, OH

Teach with Patience
Remember this is something that may
be new and different to learners.
Educate for Understanding
Incorporate simplicity within your instruction.
Compassion in Delivery
Learning challenges vary, be willing to adapt your
technique.
Handle with Care
Age appropriate examples and
illustrations will bridge the gap.

Still need help? Don’t be afraid to ask
the nearest young adult for tutoring;
they love to assist you. Social Media
is a great tool for communication in a
technology-focused world. Embrace
it with a vengeance that you can
learn all you need to know to be a
success.s
This article has been generously
contributed by Soror Saylia
Hammonds. She is a member of
Alpha Epsilon Chapter, Atlanta, GA.

Now is the Time
Everyone deserves an opportunity to learn and grow.
Open to the Possibilities
Maintaining consistency in your methodology will have a
positive outcome.
Listening
Being repetitive in sessions and activities and being
responsive to your audience.
Outreach
Taking technology wherever there is a need.
Gradually Advance
Pace the class, more deliberate with information.
Yearning to Learn
Lifelong learning has no age boundaries.
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Grade 4

Common Core Problem Solving Lesson Plan
B. Review the three Problem Solving Study Guides
(steps, key vocabulary words, strategies) with
students.

CC Domain: Operations and Algebraic Thinking
CC Cluster #1: Use the four operations with whole
numbers to solve problems
CC Standard 4.OA.3 Solve multi-step word problems
posed with whole numbers and having whole-number
answers using the four operations, including problems in
which remainders must be interpreted. (Represent these
problems using equations with a letter standing for the
unknown quantity. Assess the reasonableness of answers
using mental computation and estimation strategies
including rounding.)
Essential Skills Knowledge: Ability to apply knowledge
of addition, subtraction, multiplication, and/or division
appropriately to solve multi-step word problems through
the use of equations.
CC Goal/Learning Outcome: Students appropriately
apply knowledge of addition, subtraction, multiplication,
and/or division to solve one-step or multi-step word
problems through the use of equations or other problem
solving strategies.
Day #1
I.

Share goal/learning outcome with students

II.

Whole Group Discussion
A. Depth of Knowledge Questions
•

•
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How does solving a word problem compare
with solving other math problems? (i.e., read the
problem, follow the steps correctly, check your
answer)
What conclusions can you draw about solving
word problems? (i.e., similar steps)
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III.

Guided Practice (with teacher)
•

Choosing the Operation Worksheet (problems
#1 and #2)

IV. Independent Activity
•
V.

Students choose a math operation in order to
solve a real world word problem..

Exit Ticket
Ask students to summarize what they know about
solving word problems.

VI. Homework
•

Students complete the Choosing the Operation
worksheet.

Day #2
I.

Review goal/learning outcome with students

II.

Share the Word Problem Checklist with the students
(see attached)

III. Guided Practice (with teacher)
•

Select a Math Strategy Worksheet (problems
#1 and #2)

•

For each problem, have the students to “turn
and talk” with a partner about which math
strategy is best to solve the word problem and
then tell why his/her answer was chosen.

•

During the whole group discussion, students

LESSON PLANS

vote (thumbs up/thumbs down) on the best
math strategy to solve each problem.
IV. Independent Activity
•

Students select a math strategy in order to
solve a real world word problem.

V. Exit Ticket
•

Ask each student to share a different problem
solving step, key word, and strategy.

VI. Homework
•

Students complete the Select a Math Strategy
worksheet.

Word Problem Checklist
1. Read the problem carefully.
2. Underline all of the words in the question (Circle any
key vocabulary words.)
3. What are the facts? Circle all of the numbers (whole
numbers, decimals, number words, fractions, percent,
ratios, etc.) in the problem.
4. THINK: What is the question asking?
a.

Cross out any numbers not needed to solve the
problem.

b.

Will your answer increase in size? (If yes, decide
whether you need to add or multiply.)

c.

Will your answer decrease in size? (If yes, decide
whether you need to subtract or divide.)

5. Choose the correct math operation:
Add — to combine two or more groups into a larger
group
Subtract — to compare groups or to remove a group
from a larger group
Multiply — to combine groups of the same size (e.g.,
2,2,2,2 = 4x2)
Divide — to break a group into smaller ones all the same
size
6. Write a number sentence OR select a math strategy
•
•
•
•
•
•
•
•
•

Act out the problem
Use objects
Guess and check
Make a table or graph
Find a pattern
Simplify (make simple) the problem
Draw a picture or diagram
Make a list
Work backwards

7. Solve the problem.
8. Review the problem. (Check your answer for
accuracy.)
This lesson has been generously contributed by
Soror Diana Mayo-Neal. She is a member of Beta
Chapter in Washington, DC.
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LANGUAGE ARTS LITERACY GRADE 8 TERM PROJECT
Your assignment is to complete an album that will indicate your ability to reflect on your educational and social
experiences while attending school and other communities of learning.You will be applying a myriad of literacy,
organizational and technological skills as you do this term project. You will also be given the opportunity to
practice accomplishing long-range goals. The ultimate goal is that you will produce an album that presents
moments you will treasure forever as “A Time in Your Life.”
CRITERIA FOR “A TIME IN MY LIFE” ALBUM
*
*
*

Each item must be one page (with graphics)
Include Table of Contents & Title Page		
Fonts: Any legible style				

*
*
*

All manuscripts must be typed
Number the pages
Font size: Minimum 14

Include the following:
PART ONE – Reflections
(Sample Table of Contents)					
(4 when completed)
Pre-K to 8th Grade
One page reflection for each grade				
q Reflection Grade One (etc)
Report Cards (if available)					
q Report Cards
Story from Oldest Living Relative					
q Interviewing a Relative
(must interview family member)
Family Tree							
q Family Tree
Coat-of-Arms							
q My Coat-of-Arms
Personal Motto							q My Motto
Resumé								
q My Resumé
PART TWO – Writings
A.

Tell about the origin of your name			

q My Name

B.

Your dreams for the world				

q World Dreams

C.

Describe an animal that you identify			
with the most. Why did you choose			
this? What qualities do you share?		

q An Animal That I Identify
With the Most

D.

Make a list of 10 things that make you			
feel good					

q Ten Things That Make Me Feel Good

E.

Describe your sense of humor. What makes		
you laugh?					

q What Makes Me Laugh?

F.

List your favorite 5 words and tell why			
each of them is your favorites.		

q Five Favorite Words
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G.

Predict your future 10 years from now. 			
Predict also the future of your 5 best			
best friends. (Tell what, when and
where you will be in the future)			

q My Future in Ten Years/My
Friends’ Future

H.

ABC Poem about you					

q ABC Poem

I.

Letter to Administrators 					

q Letter to Principal

J.

My Hero (past or present)				

q My Hero

K.

Most memorable events of your				
8th grade year to date

q Most Memorable Events

L.

What do you predict Promotion				
Day to be like?

q Promotion Day

M.

Use 20 adjectives to describe				
yourself now

q Me Poem, “I Am…”

N.

Hardest decision I made during				
8th grade or in your life

q Hardest Decision

O.

Pre-K – 5th grade teacher who				
made the greatest impact on you				

q Pre-K-5th Teacher Who
Made the Greatest Impact

P.

6th-8th grade teacher who made				
the greatest impact on your life				

q 6th-8th Teacher Who Made the
Greatest Impact

Q.

Write a letter to your child. Tell				
about your life today and lesson learned		

q Dear Child

R.

10 significant events in the news in the past year		

q Ten significant Events

S.

Write a letter to your parent(s) or guardian(s)		

q Dear Mom and Dad

T.

Write a letter to Vice Principal				

q Dear Vice-Principal

U.

Your Mission Statement					

q Mission Statement

V.

Write poem, “I Always Like…”				

q “I Always Like…”

W.

One to six pages of photographs				

q The Good Times

This lesson plan has been generously contributed
by Soror Jarian R. Graham. She is a member of
Eta Chapter in Camden, NJ.
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Something Beautiful
Theme

Introducing students to neighborhoods unlike their own

Book Needed

Something Beautiful by Sharon Dennis Wyeth

Pre–reading

Show the cover of the book, read the title, author and illusrator’s
name. Ask the students what they think the book is about. Next,
have a picture walk through the book looking at only the illustrations.
Ask the students to define beautiful. There will be many definitions
of beautiful. Make an anchor chart of the answers and have each
student tell why their definition of beautiful belongs on the list.

Reading

While reading the story, show the illustrations and notice how the
little girl’s features change as you read.

Learning Activities
Language Arts/Writing
•
•
•
•

List items in your world that are the most beautiful and would be missed if taken away.
From your point of view, write what is beautiful to you.
Write a comparison between your neighborhood and the one in the book.
Find something of beauty for each letter of the alphabet.

Art

Take pictures of your neighborhood using a digital camera and present a powerpoint presentation.

Science

Use this book as a way to promote an effort to keep your neighborhood and school clean by organizing a cleanup campaign. Discuss how this effort can keep the environment clean and beautiful.

Conclusion:

This is only one of many books that can be used to teach literacy based writing. For further ideas, check out
“Books, Lessons, Ideas for Teaching the Six Traits,” by Vicki Spandel.
This lesson plan has been generously contributed by Soror Cynthia Rosignon.
She is Supreme Grammateus and a member of Delta Chi Chapter, Houston, TX.
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Literacy Week
For elementary students

Teacher Swap – Read aloud
2nd grade student to give
book report for morning
announcements

Book Swap

3rd grade student to give
book report for morning
announcements

Community Leaders are Readers
Kindergarten & 1st grade student
to give book report for morning
announcements

Dress up as your favorite
storybook character.
4th grade student to give
book report for morning
announcements

Share your love of Reading
(Bring a book to donate)
5th grade student to give
book report for morning
announcements

Host a door decorating contest using “Our favorite Book” as the theme. Invite
community members in to judge the doors. Acknowledge a winner for each grade level.
This lesson plan has been generously contributed by Soror Yvonne Ben.
She is the Southeast Regional Director and a member of Alpha Theta, New Orleans, LA
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Be Friendly
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on
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I dreamed I stood in a studio and watched two sculptors there.
The clay they used was a young child's mind, and they fashioned it with care.
One was a teacher; the tools he used were books and music and art;
One was a parent with a guiding hand, and a gentle loving heart.
Day after day the teacher toiled, with a touch that was deft and sure;
While the parent labored by his side and polished and smoothed it o'er.
And when at last their task was done, they were proud of what they had wrought,
For the things they had molded into the child could neither be sold nor bought.
And each agreed he would have failed if he had worked alone,
For behind the parent stood the school, and behind the teacher - the home.
~ Unknown
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Education
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Xinos
(High
School Girls)
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School Boys)
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K a p p a
Omicron Tau
(KOT)
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American
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Computer Literacy
Mathematics TeachA-Rama Leadership
Training
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Relations Academic
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Current
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on Civil Rights

International
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Scholarship

National Sorority of Phi Delta Kappa, Inc.

Eastern Region

HUNTER A. WITHERS

WILLIAM J. HOPKINS

Delaware Military Academy, Wilmington, DE
Career Goal: Education
Chapter: Rho, Wilmington, DE
University: Undecided
Scholarship Chair: Cheryl Calicott-Trawick

Tower High School, Wilmington, DE
Career Goal: Teaching Post Secondary
Chapter: Rho, Wilmington, DE
University: University of Delaware
Scholarship Chair: Cheryl Calicott-Trawick

Southeast Region

M A RY I A H C . C O B B

M AT T H E W J I L E S

Notasulga High School, Notasulga, AL
Career Goal: Elementary Education
Chapter: Upsilon, Tuskegee, AL
University: Auburn University at Montgomery
Scholarship Chair: Gwendolyn Collier

Phoenix High School, Braithwaite, LA
Career Goal: Science Education
Chapter: Alpha Theta, New Orleans, LA
University: Undecided
Scholarship Chair: Irma Friday

Midwest Region

A N D R I A NA R E N E H O S K I N S
Westside Leadership Academy, Gary, IN
Career Goal: Nursing Education
Chapter: Beta Mu, Gary, IN
University: Indiana University
Scholarship Chair: Bobbie M. Taylor
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National Winners
Southwest Region

C H A N S L E R M . CA RT E R

WILLIE L. MCCLAIN, III

Lockhart High School, Lockhart, TX
Career Goal: Education
Chapter: Delta Beta, Austin, TX
University: Wiley College
Scholarship Chair: Nancy Thompson

Eisenhower High School, Lawton, OK
Career Goal: Physics Teacher
Chapter: Epsilon Delta, Lawton, OK
University: Oklahoma State University
Scholarship Chair: Diane Henry

Far West Region

TA M I C I A N . WA K E F I E L D

A N TO N I O S . G O D OY

International Studies Academy, San Francisco, CA
Career Goal: School Counselor
Chapter: Beta Nu, San Francisco, CA
University: Spelman College
Scholarship Chair: Aurora Johnson

John O’Connor High School, San Francisco, CA
Career Goal: Teaching Afro-American Studies
Chapter: Beta Nu, San Francisco, CA
University: Morehouse College
Scholarship Chair: Aurora Johnson

Doctoral Scholarship Winner

S O R O R W I N N E T TA E L L I S
Region: Midwest; Chapter: Alpha Nu Chapter, St. Louis, Mo.
University: Lindenwood University
Educational Experience: Bachelor Degrees in Music and Elementary Education
Master Degrees in Educational Research and Curriculum & Instruction
Pursuing: Doctorate in Education and Doctorate in Divinity
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National Sorority of Phi Delta Kappa, Inc.

Eastern Region
Alpha
Jersey City, NJ
Beta
Washington, DC
Gamma
Baltimore, MD
Epsilon
Charleston, WV
Zeta
Philadelphia, PA
Eta
Camden, NJ
Theta
Brooklyn, NY
Iota
Atlantic City, NJ
Xi
Chester, PA
Pi
Trenton, NJ
Rho
Wilmington, DE
Alpha Zeta
Richmond, VA
Alpha Lambda
Norfolk, VA
Alpha Mu
Annapolis, MD
Alpha Pi
Dover, DE
Alpha Tau
Roanoke, VA
Alpha Chi
Portsmouth, VA
Beta Epsilon
New York, NY
Beta Zeta
Durham, NC
Beta Lambda Winston-Salem, NC
Beta Omicron
Jamaica, NY
Beta Tau
Salisbury, MD
Gamma Mu
Virginia Beach, VA
Delta Gamma Virginia Beach, VA
Delta Lambda Egg Harbor Twsp., NJ
Delta Nu
Bergen County, NJ
Delta Pi
Hillside, NJ
Delta Phi
North Haven, CT
Epsilon Alpha
Somerset, NJ
Epsilon Eta
New Bern, NC
Epsilon Sigma
Gastonia, NC
Epsilon Upsilon
Greensboro, NC
Epsilon Chi
Spring Valley, NY

Southeast Region
Nu
Upsilon
Psi
Alpha Beta
Alpha Gamma
Alpha Delta
Alpha Epsilon
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Birmingham, AL
Tuskegee, AL
Mobile, AL
Nashville, TN
Jackson, FL
Miami, FL
Atlanta, GA
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Chapters
Alpha Theta
New Orleans, LA
Alpha Omicron
Tampa, FL
Alpha Phi
Pensacola, FL
Beta Beta
Montgomery, AL
Beta Eta
Memphis, TN
Beta Kappa West Palm Beach, FL
Beta Xi
Orlando, FL
Beta Sigma
Lakeland, FL
Beta Pi
Chattanooga, TN
Gamma Gamma Panama City, FL
Gamma Eta
St. Augustine, FL
Gamma Theta
Brewton, AL
Gamma Omicron
Miami, FL
Gamma Psi
Jackson, TN
Delta Delta
Jacksonville, FL
Delta Zeta
Waycross, GA
Delta Iota
Olustee, FL
Delta Mu
Memphis, TN
Epsilon Mu
Bainbridge, GA
Epsilon Tau Stone Mountain, GA
Epsilon Psi
Jackson, MS

Midwest Region
Mu
Chicago, IL
Sigma
Cincinnati, OH
Tau
Indianapolis, IN
Chi
Detroit, MI
Alpha Alpha
Kansas City, MO
Alpha Eta
Evansville, IN
Alpha Nu
St. Louis, MO
Alpha Xi
Cleveland, OH
Beta Gamma
Toledo, OH
Beta Delta
Dayton, OH
Beta Iota
Akron, OH
Beta Mu
Gary, IN
Beta Chi
Milwaukee, WI
Gamma Alpha
Columbus, OH
Gamma Beta
Kansas City, KS
Gamma Delta
Flint, MI
Gamma Kappa
Saginaw, MI
Gamma Rho Shaker Heights, OH
Epsilon Xi
Forest Park, OH
Zeta Gamma
Maywood, IL

Southwest Region
Alpha Kappa
Tulsa, OK
Alpha Rho
Dallas, TX
Alpha Sigma
Fort Worth, TX
Beta Alpha
Shreveport, LA
Beta Rho
Texarkana, TX
Gamma Epsilon Oklahoma City, OK
Gamma Nu
Little Rock, AR
Gamma Tau
San Antonio, TX
Gamma Upsilon
Waco, TX
Delta Beta
Austin, TX
Delta Epsilon
Dallas, TX
Delta Omicron
Muskogee, OK
Delta Chi
Houston, TX
Epsilon Beta
Tyler, TX
Epsilon Gamma
Plano, TX
Epsilon Delta
Lawton, OK
Epsilon Epsilon
Edmond, OK
Epsilon Theta
Beaumont, TX
Epsilon Zeta
Ennis, TX
Epsilon Iota
Galveston, TX
Epsilon Lambda
Orange, TX
Epsilon Pi
Arlington, TX
Epsilon Rho
Minden, LA
Zeta Alpha
Mesquite, TX
Zeta Beta
Port Arthur, TX

Far West Region
Beta Theta
Los Angeles, CA
Beta Nu
San Francisco, CA
Beta Phi
Compton, CA
Gamma Lambda
Pasadena, CA
Gamma Xi
El Cerrito, CA
Gamma Sigma
Las Vegas, NV
Delta Kappa
Inglewood, CA
Delta Xi
Long Beach/Carson, CA
Delta Rho
San Bernardino, CA
Delta Upsilon
San Diego, CA
Epsilon Nu
Moreno Valley, CA
Epsilon Omicron
Spokane, WA

Regional Locations

National Sorority of Phi Delta Kappa, Inc.

Regional Directors

Eastern Region

Southeast Region

Midwest Region

Yvonne W. Ben
Regional Director

Drusilla Kinzonzi
Regional Director

Southwest Region
Margarette Galloway
Regional Director

Emma Lilly Henderson
Regional Director

Far West Region
Hattie McFrazier
Regional Director

FALL 2014

THE KRINON

75

An Open Letter to
		
Xinos and Kudos
Dear NSPDK Xinos and Kudos,
These are interesting times in which we live. And for the next generation of world leaders, who just
happen to be Xinos and Kudos, it is an exciting and confusing time. Perhaps Charles Dickens in his book A
Tale of Two Cities said it best, "It was the best of times. It was the worst of times.”
It is the best of times.
The United States of America has its first African American President, Barack Obama.
It is the worst of times.
Racism has mounted its forces against him.
It is the best of times.
Due to medical breakthroughs, people are living longer.
It is the worst of times.
In many states people don't have needed health insurance.
It is the best of times.
College is available for anybody who wants to go.
It is the worst of times.
People won't take advantage of the opportunity.
Do you know that there was a time in the history of this country, when it was against the law to teach a person like
me to read or write? Do you know that Frederick Douglass, who was born a slave, paid starving white boys the food
crumbs off the table to teach him how to read? By the way, Frederick Douglass was the first African American to
run for Vice President of the United States. Do you know about the Little Rock Nine who in their junior and senior
years of high school entered a hostile environment every day when they integrated Little Rock’s Central High School?
Do you know that when schools were integrated, more than 30,000 African American teachers lost their jobs? People
lost their jobs so you could have access to any school and an opportunity to get an education.
According to the Center for Educational Statistics, only half of all ethnic minorities enrolled in high school will graduate
with a high school diploma; only a half will even attempt higher education and less than half of them will finish.
Let me put it to you in a simple sentence. There are more African American men in jail than there are in college. It is
indeed the best of times and it is the worst of times.
In spite of what the numbers say, there is hope. You can get a college education if you want one. In spite of the odds,
in spite of the statistics, in spite of your situation, it can be done. It has been done. The Choice is yours. Now what
are you going to do?
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I suggest to you that you make up your mind to get a college education, NOT BECAUSE IT IS SOMETHING GOOD
TO HAVE. Make the choice of going to college BECAUSE IT IS WHAT YOU WANT AND WHAT YOU NEED. If
you realize you need it, then failure is not an option.
If you are really serious about your dream, about what you want to do in life, a college education is a fundamental
part of the realization of that dream. If you want to make your dream a reality, I suggest you do three things:
1. Believe in yourself, not some image someone else puts before you.
If you want to grow corn on Mars, believe you can do it.
If you want to become a pediatric neurological surgeon, believe you can do it.
If you want to build the tallest building in the world, believe you can do it.
Ain't nobody holding you back but you. Yeah, you. Start believing in yourself. Stop believing what you hear or
see about you in the media. Every female isn’t a hoochie mama video-dancer. And every male doesn't want to
show his drawers in public. There is a down side to gangster life. They don't tell you about that.
Believe in yourself not some image someone else puts before you. If you don't believe you are smart enough to
go to college, it does not matter what anybody else believes.
I believe, in fact I know you are more than smart enough to go to college. But tomorrow at school some well
meaning person will tell you that you will make a good truck driver. There is good money in truck driving. But I
need you to own the company!!!!! And for that, you’ve got to believe in you.
Will Smith and Tyler Perry, two multimillionaires, were talking about the secret of their success. Will Smith
summed it up by saying, “We are successful because we believe we can fly and we didn't listen to anybody who
thought otherwise. We believe we can fly.”
Believe in yourself.
2. Shut up and do something.
A few years ago, thousands of 9th grade students were interviewed. Over 95% of them stated that they were
going to college. But when you looked at the courses they took, that was not the case. Are you taking courses
to get out of high school or are you taking classes that will get you into college?
In fact, you can even take courses in high school that will help ensure that you will actually graduate from college.
Taking Advanced Placement classes increase your chances of graduating from college. Instead of coasting your
senior year, take the next level of math and science classes. Taking Algebra II or Pre-Calculus or Calculus in high
school will get you through Freshman Calculus in college.
Stop talking about going to college, and do something about it. W.E.B. DuBois said "Men must not only know,
they must act." Take your high school graduation course list and put it up beside the courses needed for college
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admission. They are not the same. College eligible means you graduated from high school. College ready means
you took the right courses to get in and succeed in college. Do something. GET COLLEGE READY!
Stop making excuses. “You know I messed up in my freshman year, my grades aren't that good.” “You know my
parents got a divorce last year.” “I did not know the deadline for signing up for the ACT, nobody told me.” You
don’t need excuses; You need action. The Choice is yours. The question is "What are you going to do now?
There are 3 kinds of people in the world: those who watched it happen; those who made it happen; and those
who wonder what happened. I need you to be in the group that made it happen. Shut up and do something.
3. Take it to the next level.
High School is not the end. It is the road to college. There are many reasons to go to college; but I will give you
three: purpose, privilege and power.
You get a college education to make you a better you. The purpose of going to college is to expand your mind
and to expand your horizon. You develop skills in reasoning, logic, tolerance, and communication; all of which you
need in every aspect of your life. The college experience allows you to see and participate in the world you live
in from a whole different level.
The privilege of a college education is both personal and financial. You need to go to college because you can.
There are many young people all over the world who wish they had the opportunity. Privilege also brings about
the “benjamins.” College graduates earn nearly twice as much during their working years as high school graduates.
There is a difference between "Do you want fries with that shake?" and "Please step into my office so that we can
discuss this issue."
The power of higher education comes in what you do with it. Your options are endless if you have a college
education. You can even become President of the United States. If you think back to the time of the presidential
campaign, opponents constantly talked about perceived weaknesses in Obama - his lack of experience, his funny
sounding name, his religion affiliation. But no one raised his education as negative. He has a law degree from
Harvard University. You can't manipulate that and make it a negative. The power in a college
education is that nobody can take that away from you. Nobody.
That piece of paper, that college degree, has the ability to transform dreams into realities. The
Choice is Yours. Now what are you gonna do? It won't be easy. You will have to work and work
hard. But you can do it. No doubt. You can do it. The Choice is Yours. Now
what are you gonna do?
With much love,
Brenda J. Burrell, Ed.D.
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